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P.O. Box 190
Arlington, Virginia 22210

Its D identification number and full ordering instructions will
be [ound in Resources in FEducation, the morthly ERIC abstract
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view of the National Institute of Education.

o



O

ERIC

Aruitoxt provided by Eic:

PHE ANNOTATED  BIBLIOGRAPHY 0N

CROSS=CULTURAL - PROBLEMS. 1N FDUCATTON .
VOLUME  TWOD PURLISHED  LITEFRATURE (BOOKRS)

cornelius fee Grove, Fd. D,

The general purpose of this bibtiouraphy is to brine to livht a
wide ranve of oducational literature dealine with those prohlems i
homan interaction that stem from differences in enltural backyround,
and in particular to Tocus on the literature relating cross-cultural

fferences to the process of educat ion in formal settings. In thio,

the second volume, literature published in books (including pamphlot -
Tike items) is cited and annotated. In Volume One, recent !Hﬂlllvﬂ
Literature availahle on ERIC microf Fiche wias cited and annotated. (r'n
ALY 0030 When an ED number is assivned 1t will be Tound in the Cross
Reterence Index of R?fﬁlK?ﬂﬁfLiﬁl“EglgfﬂLﬁf7-)

For the purpose of compiling this sceond volume, mv working dor-
inition of "»sublished literature (hooks)'" has been as follows. All
items kltﬂd herein are published bv commercial or not- for-nrofit
houses, he latter include professional associations (such as thu
Societv for Intercultural Education, Training and Research), 2OVOTrTI—
ment-sponsored projects (such as the National Clearinghouse for Bi-
Lingual Education), local organizations (such as the Workshop Center
for Open Education), and a varietv of other not-for-profit groups.
(WVhenever an item originating with one of these erouns ig cited, I
have included complete ordering information. } Articles appearing in
journals are not cited in this volume, but articles appearing in hooks
of readings and antholoeices are cited revardless of whether thev orig-
inallv appeared in journals. A few items cited herein, such as simu-
lation games and one collection of pirotogranhs, might not he properlv
described as "literature"; however, thev fall squarelv within the
scove of chis bibliographv and so have heen included.

The substantive concern of this bibtliographv is quite narrow. Tt
foenses on the literature dealing with non- linguistic cross—cultural

ﬂrohlcm& of an 1ntegﬁprqonnl nature klthln oducntlonal SyLE}pgs. Bv

non—llngu1&t1c' I suggest, nogltlvoly, that lltoraturo concerning
nsveholinsuistics, 50(1011nguistics. bilingual education, sccond lan-
suage learning, translating, and so forth has bheen excluded: 1 supvest,
positively, that literature ‘concerning nonverbal communication (some-
times called bodv languaee), sociocultural behavior patterns, counitive
stvles, acculturation, bhiculturalism. and the influence of deep eultnre

%
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v everd o e s Peen ineludeds By Teross-caltnral b s et

Ceronces attributable not only to naticnal oand othoic orivine,

o moc il olaws and retigions backerowmuds. By Uprobions of oanointoen -

sersonal nature’ 1 osuerest both o attoective and bebavioral problems dn
We=to=- acC interaction stemming from ditfoerineg cultuaral vialoes ol

S ial cevectations, and covnitive problems in under standine intoen. -

fion stemmine from diftering conceptual stvles and reverteives of bite

CEDCT TONCeE, I should add that literature discussine wavs and means

o¢ teachine the culture concept and of preparine students and eothors

for interaction with culturally different people has been ine Tuded:

Vot rature concorning othnic studics, specific foreivn cultures, ad

he shitosonhy of malticultural education and cultural plaral fss hos

Aot been included. Finally, by "in educational sertines" Tosuovest

qot onls tormal cducational scettings such as classrooms and counselors!

arYices, but also nonformal settinegs wherein cducation, more hroadlv

coratriaed, takes place; with respect to the latter T have in mind th

wany varied contexts associated with international student exehange,

DY course, numerous items of literature cut across these caterories

vor inclusion aud exelusion; it has been my sense of the emphasis of

the ftem in question that has vuided mv decision to include or not.

Some oxcellent items falling oatside mv selection craterian are cited

in the section entitled "Recommended Parallel and Backereund Readines."

In sclecting items for inclusion in this bibliographyv, T have
Tavored recent publications:; however, items of special interest or
value froan the 1950s, the 1940s, and even the 1930s have "been cited
4% well, The annotations have been written bv me following a reading
or carciul inspection of the item in question; in thosc fow cases
whoere the annotations have been drawvn from other sources, these arc
cited.  The number of pages is siven in all cascs except where T have
not personallv secen the document. With respect to the comprehensive-
ness of this bibliography, T believe it to be the most complete anno-
tated bibliography in its field (as that field was defined in the
previous paragraph).  On the other hand, several vears of biblio-
cranhic work have taught me that no bibliographv is L10O07 complete,
and that all bibliographies are obsolescent almost immediatelv. Con-
sequently, immediatelv foilowing she Table of Jrntents the user will
he advised "How to Keen Abreast of Future Published Literature in
This Fileld," and Section Onc of this hibliographv lists "Published
Annarated Piblicgraphies” that mav be consulted in addition to this

ane .

In Soptember 1975, the Tnstitute on International Studies at
Teachers Collewe, Columbia University, published the forerunner of
this bibliosra-hv, which was entitled The Tntensivelv $ﬂp9§ﬂ}iﬂ
Bibliography on Cross-Cultural Problems in Education. The scope
of that hlbllu“r{ph\ wias hroader than the scope of this onel isers
wishing to consult mv 1975 bhibliographv will find it on FRIC mircro-

fiche: ED 111 912

|
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Section Twor  Recommended Parallel and Background Read inos
Section Three:  Published Literature (Books) e e oo oo o
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Howe to Reop Abreast of Puture Pub iﬂhyllﬁ.it‘11}tnru‘ in This Field

vostident o!f neon=linvuistic cross=cultural problems inedocat ion

“av Weens abreast o of new published Titerature in his or her Dicld as

[. Subscribe to The Bridee. This "Review of Cross-Cultural A=
vairs” Qs probablv the best single resource for keeping abreast ot
rew sublications, including teaching materials, in the Tield Of Cross—

cultnral studies.  Three regular soctions of The Bridoge are devoted
" ¢ Cyore L

"Book Reviews,'" and "The Book Store.”
Fhe last of these makes a large number of publications available by
aail at reasonable nrices.  Subscribe bv sending S12.00 to The Bridee,

Conter for Research & Education, 1800 Pontiac, Denver, €O 80220,

to this purpose:  "Resources,

2. Examine the quarterlv International Journal of Inter

Re lations, official publication ot the S?(t"{ot_v for ]ntor—cti“l.alarnl Fdu-
cation, Trainine and Research. Two regular sections, "Book Reviews"
and "Books Received," cite publications covering the entire ficld of
intercenltural studies.  Subscribe by sending $15.00 to Transaction
Periodicals Consortium, Rutgers Universitv, New Brunswick, NJ 08903,

cultural

y. Examine the Anthropolepv & Fducation Quarterlv, officiai pub-
lication of the Council on Anthropologyv and Education. A regular
section, "Publication Notes,'" has the form of an annotated bibliopraphy
of recent publications relating to cross-cultural problems in educa-
tion. Subscribe (and become a member of CAE) by sending $10.00 to
the Council on Anthropologv and Fducation, 1703 New Hampshire Avenue,

ey

v.W., Washington, DC 20000.

4. Manually search the subject indexes of monthlv issues of the
FRIC serial publication, Resonrces in Fducation, or commission a com-
pruter scarch of the FRIC data base from time to time. In either case,
the following ERIC descriptors, among others, willprove useful:

Communication Problems
Cross Cultural Studics
Cross Cultural Training

Acculturation
Adjustment Problems
Adjustment (to Environment)

Behavior Patterns Cultural Awareness
Bias Cultural Background
Riculturalism Cultural Context

Bodw Language

Classroom Communication

Covnitive Processes
Cogrnitive Stvle

Cultural
Cultural
Cultural
Cultural

“}

Differences
Disadvantagement
Environment
Factors
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Cultaral ITmages

Caltaral Interrclationships
Caltural Plural ism

Cnltural Traitws

Colturally Disadvantayed
Culture Contlict

Culture Contact

Culturce Free Tests
Discriminatory Attitudes (Social)
Pducational Anthropology
Fthnic Groups

Fthnic Relationas

Fthnic Stercotvpes
Fthnocentrism

Fthnography

Familv School. Relationship
Foreign Culture

Foreign Students

Group Relations

Human Relations

Immierants
Intercommunicat ion
intergroup Relations
[nternational Fducational Exchanpe
Interpersonal Relationships
LLearning Processes

Life Qrevile

Middle Cliss Cultare
Middle Class Values
Miogrants

Malticultural Fducat ion
sonverbal Communicat ion
Parent School Relationship
Race Rélations

Rac i sm

Social Adjustment

Social Discrimination
Social Relations

Sovial Valuces
Sociocultural Patterns
Stranger Reactions®
Student Adjustment
Student Attitudes

Stvdent Behavior

Student Exchange Proprams

Student School Relationshin
Student Teacher Relationship

Teacher Attitudes
Teacher Behavior
Teacher Bias
Testing Problems
Values

\



Scotivn one: cPublished Annotated Bibliovraohics
R AT, R L i shied oaAannatdated Blbliograipate

The following published annotated hibliovraphics cite Litoratare,
hoth tugitive and published, concerning cross-cultural problems in

education and related ficelds. These bibliographics should be con-
sulted as suppliements to Volumes One and Two of this bibliography.

Allvn and Bacon, 1975, ")()Qp—. )

This major substantive work on cthnic studies includes leonothy
annotated bibliographies scattered fhronghout; thev cover cverv facet
of this field and include works of anthropologv, economics, seopraphy,
history, political science, and sociologv,  The ethnic groups that

Banks, James AL _'I‘fl:ltg‘_l_x_if‘l_gr; Strategics for Fthoic Studies. Boston, MA:

receive special emphasis in?this volume are Native Americans, Furo-
peans, Blacks, Mexicans, Asians, and Puerte Ricans:; others arce dis-
cussed also.

v

Brislin, Richard W., and Charles, John. "Research on Cross-Cultural
Interaction.”  In David S. Hoopes et al. (Fds.), Overview of Inter--

cultural Fducation, Training and Research. Volume T: Theory. Wash-
ington, DC: Society for Intercultural Fducation, Trainiing and Re-
search, 1977. pp. 106-152.

Following a short article reviewing research on cross-cultural
interaction, Brislin and Charles list various resources in the field,
including people and organizations. Following this, nearlv 70 leading
books and articles are cited and -annotated:; the annotations sometimes
are several paragraphs in length.

Burnett, Jacquetta H. Anthropologv and Fducation: An Annotated Bib-
liographic Guide. New‘*Haven, CT: HRAF Press, 1974. 159p.

This bibliographyv includes approximately 875 citations with
moderate-length annotations, and is arranged alphabeticallv bv au-
thor's last name. No indices are 1included.

Cardenas,. Jose A. Multicultural FEducation: An Annotated Bibliographyv.
San Antonio, TX: Intercultural Development Research Associntion, 1976,
INp. -
"Although manvy of the cifations in Dr. Cardenas's bibliography

concern bilingual education and bilingualism, many more will be of
Yinterest to those searching for literature on non-linguistic crosgs-
cultural problems. TIts divisions include "Rationale and Theorv,'
"Program Strategies,'" "™odels," "Curriculum Development," "Teacher
Fducation and Training," "Communitv Involvement,'" and "Fvaluation and

Testing.'" Note: Available from IDRA, 5835 Callaghan Road, San Antonio,
TX 78228. . '

ERIC
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2 i_n_'_\ik_\l_n_\‘l‘_.-\'111_nj_(:_f}_r,_v_~l B 1‘\1_1%; ~aph wi th Se l( cted \‘\mx cu l\m mm nt
) coield D NI Aunvuastas Mo Kelloew, 1976 137
Miis brictly aanotated bibliooraphy \untnxns [5700 enteics on the

avivrant child in the United States.  Althouch the foens is on the
imerivrant child in Sia school and community, a wide varicty of relarcd

Cordiaseo, Francesco. bnmigrant Children in American School: A Chane-

ftems are alse cited,  The Iatter cover topics such as social and po-
Vitical historv, assimilation/acculturation, inter-vthniec relations,
Ancricanization movements, psveholovical testing, race tvpolovices, and

Silinvual bhicultural edoucation.

Conro il for Exceptional Children.  Early Childhood Intervention--tnl-
turally Divrerent: A Selected Bibli 1l\£;f‘1';11\' ~ Reston, VAr Conncil tor
Cxcent fonal ChiLdren, 1975, 120,

- Tnis annotated bit foeranhy contains approximately 60 civations
ar doenment s published tween 1066 and 19740 The citations denl with

1sects of carly childhood intervention for the colturally different
in terms of prevention, provram effectiveness, parental role, parental
odncation, language developpent, counitive development, home visits,
arovram Jescriptions, curriculum planning, and teaching methods.

Note: Available for 4,00 tfrom the Council for BExceptional Childeen
Invormation Ceonter, 1920 Association Drive, Reston, VA 22091,

. )

Inalebart, Babette F.o, and Mangione, Anthonv R. The Image vaﬁlurll—

ism in Amcrican bLiterature. New York, NY: Institute on Pluralism and
Groun Tdentity, 10/4. 74p.

This useful annotated bibliography includes 403 citations to
fiction, drami, poctrv, journalism, cr:ticism, biographv and auto-
hiowraphv concerning the following immigrant groups in America: Ar-

e menians, Dutch, Germans, Greeks, Hungarians, Irish, ftnlinns, Jows,
Poles, Scandinavians, and Slavs.  The subject index includes headings
such as "Culgire Loss or Maintenance,' "Education,' "Identity Prob-

" NMoviry, into Mainstream,' and "Social Problems." Note: Avail-

for 81.50 from the Institute on. Pluralism and Group Identity,

163 East 56th Street, New York, NY 10022,

loms,

ah I Q

Johnson, Harre A, Fthnic American Minorities: A Guide to Media and
Materials.s New York, NY: R.R. Bowker Co., 1976. 304p.

Here is o goldmine of information tor the teacher who is looking
“ar rosources useful in teaching about Afro-Americans, Asian-Americans,
uative Americans, or Spanish-speaking Americanq (Chitanos, Cubans, or
Puorta Ricans). Fach chapter includes information about the historvy

ana cultural heritage of the greup in question, an extensive unanno—
tated nlb.Lu»rann' of books and articles, and an annotated bibliography
of anpropriate media and materials of all kinds--films, {ilmstrips,
transparencies, reco-ds, posters, and so forth. The annotations deal
with recommended grade level, costs, suppliers, and other practical
matters.

O
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Kotivr, Greta,- ot atl. Bibliogr, aphy ot Frhoie He ritay e Studics Pro-

aram _\D_E(_}‘l al s Wash im:tnn , DC: XNat mn 1 1_ (I'Hh e !ur U'r ‘”.”_ F"t hn Te
AMfairs and t}1L> National Fducation Association, 1970, ISp.

This bibliography lists materials Liv\ﬁ*ln[u\d by brojects that
peceived Fedoral Fehng Heritage Studices Progvram erants Jurine 1974-
/h and 1975-7A0 The annotations are short in most cases, and '
main citation section is organized by grate. Four “Tndives sort the

ftations by audience, audiovisual tvpe, ethnic groun, and subjoect:
the subijoct index hlrltuiv§ entriessfor anthroy wlopy, calrural stidics,

cducation, and sociology, amonyg, many others.  Full addrosses are
viven for every item so that usors mav scek additional informat ion
or mayv purchase the materials in those cases whoere thew e tor saloe
sotes Available from the NCUFA, 1521 16¢th Strect, NoW., Washineton,
NC 20036,

Lindquist, Harrv M. "A Yorld Bibliovraphy of Anthronpoloey and Biu-
cation, with Annotations " In Murrav L. Wax et al.  (Eds.), anthro-
'1L11_h1_«:3~1_ Perspectives (\11_~~I'Zghi¥1“t-ig_r). New York, NY: Basic Hook:;-r.
19710 pp. 307-384, » .

In this bibliography, about 707 of the entrics are annotat.od,
most o with one or two short sentences; a section on "Ceneral™ worls
is followed bv sections covering litecature on Africa, Asia, Furope,
North America, aad the Pacific. Onlv recent works are cited. 1o oan
accompanving article, Lindquist apologizes for omitting lLatin America.
The bibliography is primarily devoted to reviewing the major thumes
running through the literature in anthropnlogy and education: letxsm
nroblems of minoritv education, the naturc of cducational plinnun
national vs. local lovalties, the rural-urban split, and unemplovment.

Nichols, Margaret S., and O'Neill, Peggv. Multicultural Resources
fgﬁ_ﬁhildren Stanford, CA: Multicultural heqourcc‘, 1977, T

This is a bibliographv of materinsls for preschool through cle-
mentary grades in the areas of Black, Spanish«speaking, Asian Amceri-
can, Native American, and Pacific Island cultures. Includes picture
pooks, early reading, folktales, legends, biographv, fiction, poctrv,
plavs, art, music, crafts, games, Festlvals, social studies, human
relations, simulations, posters, etc. (This annotation appeared as
a review in The Bridge.) Note: Available for $4.00 from Multrienl-
tural Resources Béx 2945, Stanford, CA 94305,

Noble, Steven ., Learning about Global Cooeration and The Poited
Nations Svstem. New York, NY: United Nations Assoeciation of the
United Stateq of America, n.d. 28p. ]
This "Annotated Currlculum Resource Guide," which was compiled
in 1976, does not have as ifs, mﬁ]Or focus non-linguistic cross—cal -
tural problems in education. However, it includes citations of books,
~
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rteriate, andiovisnals, simalations, aad other ftems that are Tiwely

to b oot iaterest to clissroom teachers and others who e attenpt ine

v teach o culture, instill o elobdl pervspect ives, promote world citieen
ctin, md s rorth--alt of which are Likelv to he concerng of vaers
arothis bibliopranhy.,  Prices and orderinge addresses o all o item o
civen, and oan o anpendis lists other sonrees of informat fon, publication.
o ervices. Note: Avatlable from the U'NA-USA School Provrvam, 3

Fast o weth Strect, Now York, NY O LOOLDT

Roseaticl, Annetuoe. I-'._\llx'\_‘_;x_t“i:_x_xl_;g_n_gi
svaphve s New York., NY: Garl and Publishing, 1977, AT

Sihis W =ttenm bibliography on anthropology and ceduacat fon covers
Ii rature in six languaves published between 1H89 and 1976 retlocting
(1) Sisrorical iniluences, () current trends, (3 theoretical concerns,

}‘r“f“ll"\!\': An Annotated Biblio-

ant 4 practical methodoloay,  Doctoral dissertations are ineloiced
amone the items.  There is a topical index as well as a resional (peo-
pic ot places) bndex. The annotations, all personativ eritten by th
corniltor, ave dp to sixtv words in lTeooth,

Jubana, Jadith.  Culture and Behavior in Hawaii: An Annotated Biblio-

cranhv, Honolulu, HI: Social Science Research Tonstitwte, 197100 1550,

This annotated bibliography cites materials that relate to the
attitudes and behavior of the othnic peoples of Hawaii. Note: Avail-
Aable for 84,00 from the Publications Office, SSRI, University ot
Hawaii. 1914 University Avenuae, Hocolulu, Hawaii 968272,

Seeolve, H. Ned, and Tvler, V. Lvnn.  Intercultural Communicator Re-
sources.  Provo, UT: Language and TIntercultural Research Center., 1677,

970

Fower than half the paeges of this all-inclusive resource guide
are devoteds to an annotated bibliography of books. The remnindes are
Jowated to citations of other bibliographies, other print and media
material (such as journal articles, videotapes, and films), communi-
cation modia sources (such as articles and papers. {ilo orpaniza fons,
and international communication agencies), fugitive caterials (only
those on file at LIRC are listed), and other resources (such as diree-

rerica, information ceonters, materials ecollartiops, and i+ ituticns
conducting research). With respect to entyi-s in all th sections,

some have lengthv annotations, some have short annotar fons, some have
nene.  An anpendix lists words and stort phrases usc o 1 oin catalowing
or orzanizing matrerials related to intercultural comrications.
Sote: Available for $§5.45 from the Languaege & Intercultural Research
Conter, Brichan Young Universitvy, 240 B-34, Provo, UT 84602,
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Spencer, Richard E., and Awe, Ruth. 1International FEducational Fx-—
change: A Bibliography. New York, NY: Institute of International
fducation, n.d. (1970?). 156p.

Although technicallvy not an annotated bibliography, this massive
compilation of citations is so minutely subdivided that users should
have little difficulty isolating useful publications. The five major
scotions are "International Exchange of Students, Teachers, and Spe-
cialists,'" "Fducational Curriculum,”" "General Works on International
Fducational and Cultural Exchange," "Cross-Cultural and Psvchological
Studies Relevant to Educational Exchange,' and "Bibliographics.”" The
first section named above is divided into fourteen subsections, in-
cluding "Selectioan/Admissions/Orientation,” "Foreign Student Advisors,"”
"Attitudes/Ad justmenc,' "Returnees/Follow-up Evaluations,' and "For-
»iyn Students and Other Foreign Visitors in the United States.” Note:
Available for $4.00 from the Publications Division, Institute of In-
ternational Education, 908 United Nations Plaza, New York, NY 10017.

Spindler, George, and Spindler, Louise. '"Case Studies in Fducation
and Culture." In Ceorge N. Spindler (Ed.), Educnf@gg_nnd Cultural
Process: Toward an Anthropology of Education. New York, NY: Holt,
Kinehart & Winston, 1974, pp. 542-544.

Seventeen descriptive studies of in-school and out-of-school
cducation in a wide variety of cultures are annotated in this bib-
liography. Included are studies carried out within the following
cultural groups in the United States: Alaskan FEskimos, Amish, Blacks
in rural Louilsiann, Blacks in New York Citv, and white middle-class
suburban administrators. Another annotated bibliography of six
items follows immediately (pp. 545-546); it is entitled "Case Studies
in Cultural Anthropology Containing Materials on Cultural Transmis-
sion," and includes a study of the Hutterites of South Dakota and
Montana.

Stone, James €y and DeNevi, Donald P. (FEds.). Teaching Multi-
Cultural Populations: Five Heritages. New York, NY: Van Nostrand
Reinhold, 1971. 488p. - .

This compilation of 37 articles concerning Blacks, Puerto
Ricans, Mexican-Americans, American Indians, and Asian-Americans
(Japanese and Chinese) includes a 24-page annotated bibliography
ot intormation about--and for use with students from——the five mi-
nority groups.  Covered are bibliographics, journals, sources on

hidtorv and culture, contemporarv issucs, the arts, audiovisual
materials, sociological and anthropological studies, materials for
clagsroom use, and so forths all these cateporica arc ropeated tor
cach of the five groaps. Classroom teachers especially will find
stone and DeMevi's biblioyraphy o useful rosonrce.

I.
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Trueba, Henry T. Bilingpual Bicultural Education for the Spanish Speak-
ing in the United States. A Preliminary Bibliography. Champaign, Tl
Stipes Publishing Co., 1977. 176p.

This appears to be one of the most complete bibliographies of its
kind, and wins high marks for breadth and organization Its major cat-
egories are Bibliographies, Bilingual/Bicultural Education, Bilingual-
ism, Education, lLanguage, and Socio-Cultural Perspectives. Each of
these categories is in turn further subdivided; for example, Socio-
Cultural Perspectives is broken down into 30 subcatepories, including
Acculturation-Enculturation, Alienation, Assimilation, Cultural Differ-
ences, Ethnie Relations, Nature of Culture, and so forth. Although
Trucha's bibliography is unannotated, it is included herein because its
cxtensive organization functions as a sort of annotation scheme.

Tucker, Michael F. Screening and Selection for Overseas Assignment:
Assessment and Recommendations for the U.S. Navy. Denver, CO: Center
for Research and Education, 1974. 120p.

This report was not intended as an aunotated bibliographv, but
can serve as one with reference to licerature on criteria and predic-
tors of successful experiences of individuals living and working in a
culturally different environment. Sixty-five items of literature are
individually reviewed (in either Appendix B or C) with respect to the
findings of each on adjustment of overseas personnel such as mission-
aries, businessmen, military personnel, students, Pecace Corps volun-
teers, and others. The full references for these and over 100 addi-
tional related works are found in the bibliography. 1In addition, this
literature is generally discussed in Section II of the report. Tucker
found that to date, no one had developed either a proven set of cri-
teria of overscas success, or a proven sct of predictors of such sue-
cess. Note: Availabbe for $6.00 from the Center for Research and
Fducation, 2010 East 17th Avenue, Denver, CO 80206,

Twsse, Avnes N, Lgtcrndtionul Fducation: The American Fxpericnce. A

Bibliography. Metuchen, NJ: Scarecrow Press, 1974, Volume One: 1649p,
Volume Two, Part I: 546p. Volume Two, Part 11: 547p.

' This two-volume (physically, three-volume) bibliographv contains
11,359 citations to doctoral dissertations and masters theses (Vo lume
One), to periodical articles on gencral topics (Volume Two, Part 1),
and to periodical articles on area studies (Volume Two, Part 11); every
conceivable aspect of international education from the American point
of view is covered. Within each volume, the documents are orvanized
and arranged In ltogical fashion; organizational subdivisions of partic-
ntar interest in Volume Two, Part [, include "Adjustment to an Alien
Culture,'" "Attitude Change through International Contacts,”
It luences on American Fducation and Cultural Institutions,'” "Counsel-
ing and Forsipgn Student Advisors," "Hospitality and Communite Involve-
ment " "orientat ton,' and "Amerfcans as Viewed by Foreiymers," among
many others.  Fach doecument s numbered In orvder to facilitate the use

"Forceign

of thorowrh indices at the ends of Yolume One and Voluame Two o Part 11,
Moot of the citations arce annotated, and most of the annotat ions are
one or two short sentences tn length, A thicd volome coverine bhool o,
casava, and povernment docwnents o forvtheoming.,

1
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Seetion Two: Recomnended Parallel and Backeround Readings

‘

The following hooks and articles do not deal with cross—cultural
sroblems in education, and therefore fall outside the scope of Section
Three of this bibhlioaranhy. However, the comniler found that cach of
the following entries made a valuable contribution to his understand-
fne of culture and cross-—cultural problems in venceral. Therefore, he
recommends them to users of this bibliogranhy as excellent varallel
and backeround readines, (Note: These citations are not covered in
the index.)

Sernedict, Ruth. Patterng of Culture. loston, MMAT Houvhton Mitflin,
tasa,
Thouch written more than forty vears ayo, Patterns of Culture

remains an excellent introduction ta the concept and the studv of
culture.  Bencdict's main thesis is that very little in the human
hehavioral repertoire is a matter of "human nature': humans arce molde.
much more by cugtom than by instinet. Another point underscorod by
Benedict is that anv eviven cultnre is an integrated and patterned
wholeo  She illustrates these concepts with three chapter-lengsth de-
seriptions of sharply differing societies: the Puchlo of New Mexico,
the Dobu of Melanesia, and the Kwatiutl of the Pacific Northwest.

In the tinal two chanters, Benedict discusses the relationship be-
tween individual predispositions (as studied bv psvehologists) and
cultural norms (as studied by anthropologists). Note: Available for
A0S trom Center for Research & Fducation, 1800 Pontiac, Denver, 0
SO0,

Sirduhistel D, Raw T Finesics and Context . New York, NY: bBallantine
Books, 1070, 427p. ’

Pirdwhistel]l was one of the earliest theorists in the ficld of
nonverhbal communication, and continues to he a leading researcher.,
This collection of his writings inclades Tittle that is dircctly re-
Fated to crogs-caltural nroblems in education, but it makes valuable
readineg for those who are interested in the nonverbal channels of
communication--and {1t is in these nonverhal channels that mane or
moagt o of the misunderstandings inherent in cross-culrvural commumicn-
tion hawe their oriyin, virduhistell makes a convineing case for
the sropoaition that nonverbal bhehavior has wore communicat ive
value then verhbal behavior (speceh) ) and for the theorot ical view-
pofnt thar the Ssocial-inteerative fanction of nonverhal behavior i
At Teast o dmportant as its new-informational fanction.  Partica-
Parly recommendsd are "Hackprounda " heydinnine on pape 30, "
Dependds on the Point of YView " heodnninge on nage 83, and "Copmunicn -

Pion and Saltoare: A Limited Conelucion,” hecinning on poaee 37,

I-
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Briugs, Jean L. Never in Anger: Portrait of an Eskimo Famiiv. Cam-
hridge, MA: Harvard Universitv Press, 1970, 379p, o

Mg, PBrigegs joined a small community of nomadic Eskimos in the
late summer of 13A73 and lived with them northwest of Hudson Bav,
north of the Arctic Circle, for well over a vear. From her cxper-
ience came this engaging and thought-provoking book. Its value to
readers of this bibliography is that it léads to a deeper apprecia-
tion of the kinds of differences that divide people from diverpent
cultural backgrounds. No mention is made in the book of formal edu-
cational practices among the Eskimos, although there is much infor-
mation about the socialization and enculturation of Fskimo children.
Briges not onlv provides painstakinglv recorded details about Eskimo
life and emotional patterns, but also demonstrates uncommon insight
inte her own reactions to her experience. A major appendix deals
with FEskimo concepts of emotion.

Brown, Ina Corinne. Understanding Qther Cultures. Englewood Cliffs,
~J: Prentice-Hall, 1963. 184p.

In the opinion of this reviewcr, this volume is outstanding as
a clear and uncomplicated introduction to anthropologv and the concept
of culture. It is written for the non-specialist bv an anthropologist
who has devoted her life to making her subject understandable to all.
vumerous examples of all kinds of cross-cultural differences are in-
cluded. This book (in paperback form) was in print in the Spring of
1978.

Chothia, Fali. Other Cultures, Other Ways: Why Can't FEvervone Be Like
Us? Denver, CO: Center for the Orientation of Americans Going Abroad,
1978, 2lp.

This publication discusses, in simple terms, the nature of cul-
ture and the ways in which culture influences one's thinking and be-
havior. Examples are provided of a wide varietv of interpersonal
misunderstandings caused by cross-cultural differences. Introductory
in nature, this booklet will prove useful to those who are about to
travel overseas but who have little or no knowledge of the nature and
potential impact of cultural differences. Note: Available for $2.45
(cheaper prices offered for quantity orders) from the Center for the
Oricntation of Amcricans Coine Abroad, 2819 South locust Street,
Denver, o BO227,

Cole, Michacel, and Seribner, Svlvia. C_Ilvl“t;l_n_r.(‘-”;_l_r)h(l. Thoupht: A Psveho~
YVHLQQL_prUqUH}jQU. New York: John Wilev & Sons, 19740 221p

This non-statistical, jarpon=free, and otherwise clearlv written
boak is the best fntroduct ion to cross-cultural research on copnitive
processes known to this revicwer.  Cole and Seribner begin by review-
Iny the history of thought about the relation of culture and copnition,
then provide chapter—tength overvicws ol kev research projects in the

1/



following areas: culture and language, culture and perception, ¢ul-
tyre and conceptual processes, culture and problem solving, and cul-
ture, learning, and memory. Yet, their purpese is ¢reater: not
only do they critique each of the projects they describe, but also
they close this modest volume by advancing a thoughtful and informed
proposal for a new program of research distinguished by (1) atten-
tion to people's use in certain social contexts of "functional cou-
nitive svstems' instead of to the supposed presence or ahsence of
cognitive capacities across cultures, (2) commitment to the emplov-
ment of a wide variety of methodologies drawn from appropriate
social scivnces (especiallyv anthropology) in order to pain muttiple
perspectives on anv given aspect of cognitive functioning, and (3)
recognition that intraproup comparisons can be as productive in

the scarch for answers as comparisons across culturcs, An exton—
sive unannotated bibliography is included.

Cole, Michael, «t al. The Cultural Contcxt‘gf_j@prnjpﬂ and Thinking.
New York, NY: Basic Books, 1971. 304p. ST T

This volume deals with the influence of culture on cop-
nitive processes, although most of the ink is expended on detailing
the research carried out by the four authors (including John Gav,
Joseph Glick, and Donald Sharp) among the Kpelle of Central Liberin
Their approach fuses the ficlds of anthropology and psvehology, which
in the past formed divergent assumptions about the influence of cul-
ture upon thinking. The message of this work is that the notion of
an inferior "primitive mentality" due to "cultural deprivation" is
nonsense.  What differs between cultures is not the qualitv of
thought »rocesses, but the content and premises of thought, and the
situations and conditions which elicit thinking. Western reification
of "intelligence"” as supposedly demonstrated by the creation of tech-
nology fs mercly an ethnocentric view--—in fact, people's skills at
tasks differ with their respective culture's emphasis on those tasks.

Condon, .John €., and Yousef, Fathi. An Introduction to Intercultural
Commpunijication. Indianapolis, IN: Bobbs-Merrill Fducational Publishing,
1975, 306p,

Of several general texts in the ficeld of intercultural comminica-
tion, this one seems to have gained the widest acceptance. Professor
Condon, an American, brings to this book ten vears of experience in
Mexico, Brazil, Tanzania, and Japan; Professor Yousef, an Eovptian,
brings manv vears of experience working with Americans in the Middle
Fast and in Furope. Their emphasis is on values and belicfs as well

as communtceation across cultures.  Also discussed at length 4re non-
verhal behavior, life atvles in the home, lanpuape and patterns of
thoupht and rhetoric, translation and interpreters, and socio-cultural
natterns In the developed and developing naticns.  (neluded g a
thirtv—page bibliopraphy,
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Yice, Johe P., and Blair, John 6. There IS a Difference: 12 Intercul-

tural Perspectives., Washington, DC: Meridian House International,

Bt . & it

1975, 136p.

Through extensive interviewing of foreign-born individuals who
had lived in the United States for varving lengths of time, the au-
thors nrepared sketches of the critical differences between American
culture and the culture of twelve foreign nations: Brazil, ‘India,
fanan, Kenva, Turkey, Colombia, Indonesia, Ethiopia, Jamaica, Tran,
“evpt, and Nigeria. These are interesting and instructive, but intro-
ducrtoryv in nature due to their short length. The final chapter, "Per-
spectives,” deals with the principal impressions and cross-cultural
nrablems of the new arrival to the United States: pace of life,
fricnaship, cgalitarianism, emotional expressiveness, informalitv,
teacher—student relations, and several others. This reviewer be-
licves that the principal value of There IS a Difference ties in its
multi-anvled perspective on the socio-cultural patterns of American
l1ife. The book's title is intended as a refutation of the common
hut naive assumption that all peoples are tundamentally alike. Note:
Available for $2.50 from Mcridian House International, 1630 Crescent
Place, NUW., Washington, DC 20009.

Hall, Fdward T. Ykimnd‘Culture. Garden City, NY: Anchor Press, 1976,
2560, R

Hall, one of the leading figures in cross-cultural research and
writing, stregses first and foremost the importance of context (situa-
tinn) in understanding human cvents, and discusses the differences
hetween "high-context'” and "low-context' cultures. Also treated at
lenpth are extension transference, the failures of institutionalized
cducation, and the notion that cross—cultural experience provides the
only sure basis on which people can transcend the culture into which
thev were born and adapt it to the times. Chapter 5 is an outstand-
ing statement of present knowledge with respect to biological rhythms;
chapter 15 advances a new theory of culture as identification. Al-
thourh this volume is relatively free of jargon, it is not recommendec
tor newcomers to the field of cross-cultural studies. " Extensive bib-
liographv. Note: The two other major works by Edward T. Hall are The
Silent Language (1959), in which he develops an elaborate theorv that
cxplicates atl of culture (that is, atl man-made things and event:)
as having communicative value, and 'I'l)v(*__}I}iﬂd_(l}_‘_n”_I)j_l_qg_niipn (19606), in
which he cxamines in depth the wavs humans from different cultores

nse time and apace.
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Hall, Edward T., and White, William Foote. ”Inturculfural Communica-
tion: A Cuide to Men of Action.'" 1In Alfred (.. Smith (Ed.), Commun i -
cation and Culture. YNew York, NY: Holt, Rinechart & Winston, 162?i‘bo.
567-576. h

This article is an excellent introductory reading for those new
to the field of intercultural communication. Hall and White provide
many examples contrasting American with foreign cultural patterns in
order to make their kev points forcefully: "culture" involves vastly
more than artifacts and custons, and face-to-face communication can
break down even when individuals from different cultural backygrounds
share a common spoken language. Although written for businessmen,
this is a practical and revealing article for educators.

Hoopes, David S. (Fd.). Readings in Intercultural Communication,
Volume 11T, Pittsburgh, PA: Regional Council for International
Education, 1973. 148p.

This volume contains a mixed group of articles, scven under the
general heading "Basic Tssues in Intercultural Communications Re—
search,'" and three under "Applications: Cross-Cultural Training and
the Intercultural Communications Workshop." Many of the articles,
including all three in the second section, are concerned with ro-
search and evaluation issues. Of special interest is an article by
Edward C. Stewart, entitled "Outline of Intercultural Communication"
(pp. 15-36), which was prepared by Stewart and a committee as a "map"
of the field.

Hoopes, David S., et al. (Lds.). Overvicew of Intercultural Education,
Training and Research. Volume I: Theory. Pittsburgh, PA: Socicty for
Intercultural Education, Training and Research, 1977. 152p.

This volume contains ten articles on the basic concepts that con-
stitute the framework for cross-cultural training and the study of
intercultural communication. Topics covered include values and he-
liefs, perceptual processes, adaptation to new cultures, mental heatth,
conflict, the function of language, and cross—cultural effectivencss.
Two articles cover the field of cross—-cultural research more goenerally,
The articles concelude with bibliographies, some of them extensive.
Note: Available for $4.95 from the Intercultural Networl, 906 North
Spring Avenue, La Grange Park, TI 60525,

Kev, Mary Ritchie. Paralanguage and Kinesics (Nonverbal Communica-

tion). Metuchen, NJ: Scarecrow Press, 1975. 246p.

o Kev's book provides exceltent background reading for those whose
interest eombines cross-cultural problems with nonverbal communicii-
tion, Paralanguage and Kinesics is outstanding (and unusual) for its
treatment of nonverbal behavior in cross—cultaral context. The chap-
ter on paralanguape (that is, vocal but nonverbal behavior) is ome of
the hest statements known to this roviewer, and there s oo separate
chapter on the function on silence.  Instead of merety paving doae
respect to the fmportance of the context of behavior, Kev devotes twuo
chapters to it. Her bibliowraphy is sixty papes tony.
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Language Research Center. Intercultural Communicating. Provo, UT:
Brigham Young University, 1975, 35p.

This manual is intended primarily for people about to embark on
an overseas sojourn or assignment. Its purpose is not to teach anv
particular set of cultural patterns, but to raise awarcness of (1) the
mvriad wayvs in which such patterns differ across cultures, and (2) the
special characteristics of American patterns. Intercultural Communi-
cating includes numerous examples and case studies as well as questions
to ask oneself while interacting in a variety of situations: it is es-~
pecially strong in its attention to cultural differences in nonverbal
behavior, values, and social expectations. Note: Available for $3.10
from the Center for Research and Fducation, 1800 Pontiac, Denver, CC
80220.

lee, Dorothy., "Codifications of Reality: Lineal and Nonlincal." In
James P. Spradlev and David W. McCurdyv (Fds.), Conformitv and Conflict,
Second Edition. Boston, MA: Little, Brown and Co., 1974. pp. 112-127,
This reviewer highly recommends lee's article as a fascinating
illustration of the extreme and deep-seated ways in which cultures can
differ. The article ostensibly deals with the differences separating
the English language from that of the Trobriand Islanders, but the
implications of these differences go far beyond matters of structure
and lexicon, touching upon fundamental differences in life stvles,
world views, and ways of perceiving reality. Note: This article also
can be found in Joan T. Roberts and Sherrie K. Akinsanva (Eds.), Edu-
cational Patterns and Cultural Configurations: An Anthropology
of Education. New York, NY: David McKav, 1976. pp. 272-281.

Marris, Peter. loss and Change. Garden City, NY: Anchor Books, 1974,
192p. )

Ostensibly, this little book is not about cross-cultural inter-
action, being concerned instead with the grieving process that follows
profound loss or change. But its first chapter, entitled "The Conscr-
vative Tmpulse' (pp. 7-25), Ils the most cogent explanation cver seen
bv this reviewer of whv interpersonal contacts across cultures lead
to personality disruption (culture shock) as well as to misunderstand-
ings. Marris sets out to discuss the deep human need for regularity
and predictability in everyday affairs, relating thls neced to the
impact of loss or change. It is this same need, of course, which
makes interpersonal dealings with culturally different peopte so dif-
ficutt and disorienting. FEven thouph Marris makes no specific mention
of crogs—-cnltural problems of an Interpersonal nature, his first chap-
ter fs .1 brilliant stratement of the fondamental caunscs of such prob-
lems,




Robinson, Donald W. (Ed.). Verdict oi: America: Readings from Text-
books of Other Countries. Boston, MA: Houghton Mifflin, 1974. 1450,

This unusual book cortains Jengthy excerpts. from the secondarv-
level textbooks of 19 pnations: Argentina, Australia, Canada, China
{People's Republic), Colombia, Czechoslovakia, France, Fast Germanv,
Weet Germany, Israel, Ttaly, .Japan, Mexico, Norwav, Philippines,
Rhodesia, South Africa, Soviet Union, and United Kingdom. These
excerpts all concern the United States, and are organized in chapters
dealing with the American wav of life, urban problems, minoritics,
politics, the dollar, peace and war, and the American character., Of
interest is the fact that the read ng level of the quoted passages
obviously is well above that provided for American secondarvy students,
Index.

Scheflen, Albert E. Bodv Language and Social Order. Englewood
Cliffs, NJ: Prentice-Hall, 1972, 208p.

This volume makes its points as much by photographs as bv use of
the written word. Although manv of the individual meanings of bodw
movements are discussed and analyzed, it is the overall function of
nonverbal behavior that interests Scheflen; that function, as the
title suggests, is the maintenance of social order. In other words,
bodv movements are seen as a traditional code operating largely out-
of-awareness whether or not language is emploved. Body TLanpguape and
Social Order is the best short introduction to nonverbal behavior
known to this reviewer. Advanced readers will appreciate How Behav-

ior Means (Garden City, NY: Anchor Press, 1974), bv the same author.

Sharp, Lauriston. '"Steel Axes for Stone-Age Australians.' Tn James
P. Spradleyv and David W. McCurdyv (Fds.). Conformitv and Conflict,
Sccond Fdition. Boston, MA: Little, Brown & Go., 1974. pp. 413-427.
This interesting article is of use primarilv to the person who
is attempting to teach culture to secondary or collepe-ape students.
It is an outstanding illustration of the standard assertion bv an-
thropologists that the introduction or creation of one innovat ion
(thing or Idea) into a given cultural pattern eventually will have
ramifications throughout that pattern. Sharp relates how the intro-
duction of an apparently insignificant hatchet-size steel axe Into

\

the enlture of the Anstralian Aborigines eventuallv produced rami-
fications that threatened the verv meaning of their lives.

Stonequist, Fverett V, The Marginal Man.  ew York, NY: Rossell o
Rusaell, 1961, 228p.

Oripinally published in 1937, Stoncequiat's work has a cortain
timeless qualitve  Subtitled "A Studv in Personality and Culture
Conflice,"
pretation and analvais of the clash of diveresent coltores at f e

the hoolk s a thorouph sociolopfeal-pavcholosical intor-

ERIC

Aruitoxt provided by Eic:



14

level of individual functioning. The mavginal man is a person who
exists on the marpgins of two cultures--one ‘'dominant, one subordinate--
and consequently experiences personal conflict and resulting personal-
itv " ovranization. In the first part of this book Stonequist exam-
ines th scial situations that produce marginal men: in the second
part he deals with the consequences of marginality for adjustmer

Wedge, Bryant M. Visitors to the United States and How Thev See Us.
Princeten, NJ: D. Van Nostrand Co., 1965. 168p. )

The author prepared for the writing of this book b¥ interviewing
one hundred "escort-interpreters'" of the Department of State who had
been assisting in the Foreign Leader Program by travelling around the
U.S. with leading individuals from a wide range of foreign countries.
The book describes the difficulties faced hy foreign visitors in under-
standing numerous features of American culture (with emphasis on the
American political and ecconomic system) and discusses the probable
cause of each. Also useful is what the escort-interpreters learned
about how to promote understanding: in essence, it was to play down
reliance on verbal explanations and concentrate on exposing the visi-
tor to the concrete, the real, and the personal. A major value of
this book is in the extra measure of understanding it provides Ameri-
cans of themselves. The outlook of visitors from Africa, Japan, latin
America, and the USSR is described.

Yousef, Fathi S. 'Nonverbal Behavior: Some Intricate and Diverse
Dimensions in Intercultural Communication.” In Larry A. Samovar and
Richard E. Porter (Eds.), Intercultural Communication: A Reader,
Second Edition. Belmont, CA: Wadsworth Publishing Co., 1976. pp.
230-235. ) ' '

This short article is valuable primarily for the examples it
provides of the breakdowns that can occur in intercultural face-to-
face communication due to mistaken assignment of mearing to the non-
verbal hehaviors of others. The examples include misunderstandings
founded in monochronic vs. polychronic cifferences in the handling
of time, differing nonverbal ways of showing respect to a superior,
and variant conceptions of what are acceptable tactile behaviors in
male-male, female-female, male-female dvads. Note: The containing
volume includes many other articles of general interest to those
involved with communication across cultures; it is available for
47.55 from Center for Research & Education, 1800 Pontiac, Nenver, CO
300220,

b
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Section Throe: Published literature (Books)

The following entries cite published literature (hooks and arti-
cles in books) on non-linguistic cross-cultural problems of an intcr-

personal nature within educational settings (as defined in the intro-

duction, pp. i-ii). The citatipns are ordered bv author's last name,
and are numbered to facilitate use of the Index, which begins on page
Hh).

-1-
Angel, Frank. "Social Class or Culture? A Fundamental Tssuc in the
Education of Culturallv Different Students.” In Bernard Spolsky (ed.),
The Language Education of Minority Children. Rowlevy, MA: Newbury
House, 1972. pp. 37-47.

In this thoughtful article, Angel addresses the critical qubstion
of what classroom teachers should do differently as they interact with
and instruct culturally different learners. He suggests that the cdu-
cational problems faced by minority group children may be more a fune-
tion of socioeconomic conditions than of cultural differences, but
admits the extreme difficulty in ecver disentangling cultural from
socioeconomic factors. 1In the end, he provides no answers: the arti-
cle is valuable for the sympathetic and knowledgeahle manner in which
Issues are discussed.

a

Asch, Timothy. "Audiovisual Materials in the Teachiné of Anthropologv
from Elementary School through College." Tn George D. Spindler (Ed.),
FEducation and Cultural Process: Toward an Anthropology of Fducation.
Mew York, NY: Holt, Rinchart & Winston, 1974. pp. 463-490,
The author explores ways in which audiovisual devices and mater-
ials (including photographs, slides, filmstrips, films, videotapes,
sound recordings, and other forms more in the province of the fine
arts) can be used both as teaching devices and as learning act ivitics

at all Tevels. Manv specific ideas are included about pedaposical
approaches, student projects, and technical concerns. Bibliography.
3=

barna, Latav Mo "Iontercaltural Communication Stumbling Blocks."  In
Larre Ao Samovar and Richard . Porter (Eds.), Interenltural Commnnigs
cation: A Reader, Second Edit fon. selmont, CA: Wadsworth Pubylishin
(',x)m‘;;,"l.r‘)‘\,/’,- 1976, V[)['. POT-008,

his 15 an tdeal article for the newcomer to the fiold of cro
cultural communteations.  Althonsh it o not gpecitvically abon
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classroom problems, some of its examples of actual cross-cultural mis-
understandings do involve older exchange students. Barna presents five
variables in the face-to-face communication process that are major
stumbling blocks when cross-cultural contact is involved: (1) lan-
guage differences, (2) illusive nonverhal cues, (3) preconceptions and
stereotypes, (4) the practice of ‘imnmediate evaluation, and (5) tension
and high anxiety.

5=
Barna, lLaRay M., and Jain, Nemi C. '"Teaching of Intercultural Communi-
cation at the Undergraduate and Graduate Levels.'" TIn David S. Hoopes,
et al. (Fds.), Overview of Intercultural Education, Training, and Re-
search, Volume II: Education and Training. Washington, DC: Societv
for Intercultural Education, Training and Research, 1978. pb. 1-9.
This article reviews the history and present status of courses
on intercultural communication at the post-secondary level:; lists jyun-
damental assumptions, ideas, concepts, and theories underlying such
courses 15 well as four basic approaches used in teaching them; dis-
cusses future directions, prospects, and needs; and lists a varietv of
resources including organizations, materials, audiovisuals, and simu-
lation games. A nonannotated bibliography is included. Note: The
containing volume may be ordered for $4.95 from the Intercultural Net-
work, 906 North Spring Avenue, la Grange Park, II. 60525,

-3

Batchelder, Donald. '"Preparation for Cross- .nlztural Experience."
In Donald Batchelder and Elizabeth G. Warner .), Beyond Exper-
ience: The Experiential Approach to Cross-Cu 21 Education. Brat-
tleboro, VT: The Experiment Press. 1977. pp. ~ -u8.

satchelder, who is Director of Cross-C'1ltur “iudies for The Exper-

iment in International Living, outlines a nunobcs ot exercises, activ-
ities, and discussions that have proved successful in helping students
prepare themselves for cross-cultural living experiences. The exer-
cises relate heavily to the affective and conative domains, involving
the "process'” or "experiential'" approach preferred by The Experiment;
however, thev are not the type of cxercises associated with sensitiv-
itv training. They are grouped under five general questions that
need to be dealt with by the students: (1) Who am 1?7 (2) Where do

T come from? (3) Where am I going? (4) What for? and (5) What am

I willing te attempt? Many other exercises are described in detall
between pages 71 and 140 of this volume. -

-

batchelder, Donald.,  "Training U.S. Students Golng Abroad.' In David
5. Hoopes, et al. (Fds.), Overview of Intercultural Fducation, Training
and Rescarch,  Volume TI: Education and Training. Washington, DC:
Soctety for Intercultural Education, Training and Research, 1978,  pp.
Wo-613,

In this well written and informative article, Batchelder begins

ERIC
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bv reviewing the historv, the clientele, and the basic assumptions
associated with the training of U.S. students going abroad. Then,
at more length, he discusges theories, approaches, methods, and re-
sources that have been found useful and productive in cross—cultiural
orientation sessions.  The approach Batchelder recommends jo a4 boal-
anced amalgam of the cognitive and the experiential in which the
students are given ‘constant opportunity to involve themsclves in

the lesraing process rather than act as mero passive recipients.
Bateh. © r gtates t7 ° manv successful orientation provrams have
heen orpganized arour.. five kev questions to be answered by the stu-
dents individuallv through a process of group discussions and activ-
ities. The questicns are: Who Am I? Where Do T Coae From? Where
Am I Going? What Vor? Wha:t Am 1 Willing to Consider Attempting?

A bibliography is included. Note: The containing volume mav be
ordered for $4.95 from the Intercultural Network, 906 MNorth Spring
Avenue, lLa Grange Park, II. 60525.

_7-
Batv, Roger. Recducating Teachers for Cultural Awarenecss.  Now
York, NY: Pracger Publishers, 1972, 137p. o :
Subtitled "Preparation for Fducating Mekicnn—AmorLcnn Children
in Northern California,"” this book reports on an "action-resecarch
nroject” carried out. under a USOF contract. Baty devised and con-
ducted an in-service training program for two groups of clementary
school teachers. The goals were to increase the teachers' under-
standing of the Mexican-American child's cultural background, and
to help the teachers find ways to increase the child's self-catooem.
Pre- and post-tests of tolerance and optimism were used to deter-
mine changes in the teachers' attitudes. A great deal of space in
this book is preecmpted bv discussions of methodological and statis-
tical matters, but Baty. does advance a few policy recormendations,

w5 a result of his experiences with the projece.

_§—
seals, Ralph L. and Humphrev, Norman D. Yo _Frontier to Learning:

ican Student in the United State-. Minnoapoiiﬁ;—MN{ Univer-
- - - L[4

sitv of Minnesota Press, 1057, IAHb:

After thoroughty explaining the "cultural approach' adojpt ed
bv the authors (worth reading in itself), the text discusses Mexi-
can students at home, their adaptation to life in the United States,
their reactiens to the cross-cultural experience, ar ' their problems
npon returning to Mexico,  The students wore all at ~collere and

nijvervsite Tevel, including some post-doctoral fellow . Gonerali-
zations are balanced bhv many references to the cxperiences and ol -
ings of individuals., Implications Tor atudent exchange progirams are
discussed,

\\

'
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Bedford, Richard C. "The Role and Function of the Native Teacher.,”
I Frank Pialorsi (KEd.), Teaching the Bilingual. Tucson, AZ: Univer-
wiwv o of Arizona Press, 1974. pp. 213-225. .

Bedrord argues that there is definitelv a place for the native
teacher (that is, the teacher from the same linguistic background as
the students) in aural-oral language learning programs. His nosition
i-» hased on the view that the native teacher usually will be hetter
abli to explain the manv cress—cultural inconsistencies in linguistic
and cultural norms than will the forelgn-born teacher (that is, the
tracher who is a native speaker of the language YBeing learncd). The
article includes many cexamrles of practical classroon problems of the
kind Bedford has in-mind. Bedfo-d sces the major contribution of the
foreilgn-~born teacher as the precise taching of pronunciation and.of
idiom.

-10-

Bennett, Jonn W., et al. 1In Search of Tdentity: The Japanese Gver-
seas Scholar in America and Japan. Minneapolis, MN: University of
Minnesota Press, 1958. 369p. .

This ambitious volume is an interdisciplinarv studv (anthropol-
ogv, sociology, and psvehology) of dozens of Japanese male students
from many walks of life who, during the interwar and post-World War
IT vears, sojourned in the United Statés for educational purposes.

A scparate chapter looks at the expericnces of Japanese women cducatod
in the U.S.A. Three chapters (Part T1T) attempt to generalize ahout
the .intercultural experiences of Japanese students; here the authors
develop a "cultural model of interaction” (and, in particular, an

"arc of status-cue confusion") which could have considerable heuristic
value for resecarchers heyond the Japanese-American context. Appen-
dices Include suggestions for the guidance of foreign visitors. Note:
A condensed treatment of the same material mav be found in the follow-
ing article: Bennett, John W., and McKnight, Robert K. '"Social Norms,
National Imagery, and Interpersonal Relations.” 1In Alfred G..Smith
(Fd.), Communication and Culture. New York, NY: Holt, Rinchart, and

Winston, 1966. pp. 595-608.

“11-

Blubagh, Jon A., and Pennington, Dorothy 1. Crossing Differences. ..
Interracial Communication.  Columbus, OH: Charles E. Merrill, 1074,
T This is a teaching guide and resource manual dealing with values
and assumptions, nonverbal communication, tinguistic differences, the
fssue of power, and the "blocking” assumptions that whites and various
racial minorities have about each other. Fach chapter includes exor-
ciges that can be used In classrooms. (Thia annotation adapted Trom

4 orevicw appearing in The Bridge.)
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-10-
Board o Fducation of New York Citwe, The Puervto Rican Studv.  1943-
Las?o tew York, NY: Oriole Fditions, 1972, JO7p. N

This volume reports on a broad rescarch project carricd out o
Yew York Citv ousing as subjects immigrant Puerto Ricans of primarvy
school apes Much attention is paid to the problems of learning Fnp-
Lish, but non=linguistic problems are discussed as well-=sceespecial iy
the chapter entitled "The Social-Cultural Adjastment of Pucrto Ricaun
Pupils aud Parents.'" One interesting conclusion of this study s
that the kev difference hetween those immigrant children who adiust
well and make progress in school, and those who don't, lies in thoe
realm of individual personality characteristies. Practical rocom-
mendations for methods and materials, grouping, stafling, teacher
rraining, and so forth, are included. ‘

S1-
sob i, Paul J0 "Field Anthropologists and Classroom Teachers.
In Francis AT, Tanni and Fdward Storev (Fds.), Cultural Relevancoe

and Fdoeational Issues. Boston, MA: Little, Brown and Co., 1973,
pp. 179-189,

In this interesting article, Bohannan finds preat arcas of simi-
faricy between anthropologists working in strange and farawav places,
and classroom tohchors——cspociullv neophvies—--working in schools in
communitics different from those in which thev were raised. The
comparison not only is convincing on an intellectual level, but also
leads to some useful and pracgtcal suggestions for teachers.  Bohan--
nan argues that it is teachers rather than students who must make the
major adjustment in cult:rallv diverse classrooms, and that such
changes can be rade only on the basis of knowledge and full under-
standing of both cultures involved. The reachers must then scrutin-
ice their own vaiues to determine which of their pedagogical and
disciplinary preferences are reallv worth insisting on, and which
are merely discardable artifacts of their own cultural background.

I[f these steps are not taken, the destructive emotional backlash of
culture shock mav zeriously undermine teacher-student communication.

—1u-=-

Bohannan, Paul, et al. "An Fxperimental Ninth-Grade Anthropolosuv
Course." 1In George D. Spindler (Ed.), Education and Cultural Process:
Toward an Anthropologv of Education. New York. NY: Holt, Rinehart &
Winston, 1974. pp. 491-505.,

The authors describe in detail an anthropologv course thev taught
to ninth graders of average and above-average intelligence at an inde-
pendent day school in Illinois over a period of three vears. During
the first vear, tnhe following topics were covered: cultural and so-
cial anthropology (emphasizing detailed ethnographic studies such as
Turnbull's The Forest People), human origins and prehistory, and com-
parative civilizations. During the second and third vears, the com-
parative civilization material was dropped and the other topirs were
spread over the entire vear. The authors conclude that ninth graders

&2
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can be taught sophisticated anthropological material about as veadily
as college freshmen and sophomores, although there are certain difti-
caltics particular to the vounger students. The authors also offer
specific advice on the training of sccondarv school teachers who will
he teaching similar courses.

—15-
Branstord, louis A, et al. (Eds.). Cultural Diversity and the Fxeep-
tional Child. Arlington, VA: Councii for Exceptional Children, 1 974
87p.

This document eontains selected proceedings from the Conference
on Fxceptional Children held at Las Vegas, Nevada, in August 19773,
The focus of the conference was the needs of culturallvy and linguis-
ticallv dlfferent exceptional children. Presentations of special in-
terest to readers of this bibliographv covercd topics such as (1) wavs
in which the culturally dift. <+ gtudent comes into conflict with
traditional curricula, (2) loo..ing stvles of Mexican~Americans and
Asian-Americans, (3) value conflict in the education of Native Ameri-
cans, and (4) the Asian-American's search for identitv. Note: Availa-
ble for §5.00 from the Council for Exceprimomal Children Information
Center, 1920 Association Drive, Reston, VA 22091,

— 1A=

Brembock, Cole §. "Educational Aspirations as a New Social Force."

In Cole S. Brembeck and Walker H. Hill (Eds.), Cultural Challenges to
F'ducation. Lexington, MA: Lexington Books, 1973. pp. 63-85.

Brembeck reports on a series of extensive interviews he conducted
in India, Pakistan, and the Philippines in order to learn more about
the social determinants influencing school learning within the context
of risiney expectations. Among other things, Brembeck was interested
in studving (1) the preservation of cultural identity by villagers in
the face of alien ways imported by schools, (2) discontinuities bo-
tween home and school resulting from education of the voung, and (3)
the response of elite groups to upward pressure from lower classes.
Read this article for an international perspective on cross-cultural
problems in education in an intrarational context.

-17-

Brislin, Richard, and Pedersen, Paul. ~“ross-Cultural Orientation
Programs. New York, NY: Gardner Press distributed by Hasted Press),
1976. 223p.

This volume is a thorough review of knowledge and practice rela-
tive to cross—cultural orientation programs for a variety of purposes
and audiences. After discussing the basic issues in cross-cultural
adjustment and urientation, the authors describe eleven models for
cross—cul tural orietations, review eight programs that have been put.
inte :ctual practice, describe nine audiences (such as multinational
busir.essmen, students abroad, and so forth) that have benefitted from
orientation programs, discuss various methods of evaluating the suc-
cess of cross—cultural orientations, and provide practical guidelines

ry -
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Por et ting upod program apbhropriate voone's needs. Amony mattoers

of special dnterest to users of this bibliceraphy arce a discassion of
Yinnesorats FDU-S21 Human Relations Training requirement for cdicators,
chardate treaments of orientations tor foreign students in the United
States and American students abroad, and an analvsis of the nsetal-
nesss o cross—cultural orientation as part of o bilineual oducation
crearam. Incluled s oan extensive unannotated hibliography.

—]R%-

Burver, Henrw Gty ”'\ilﬁffklﬁiﬁilli,llrfiﬁﬂii(ﬁEl}LLQlUJ_M;, Al
Albuguergue, NM: Sovthwest Cooperative Fdueational Laboratory, 191,
193,

Fhic "™anual in Caltural Sensitivity” 15 one of the few existine

Feaching Technigues,

full-scale attempts to discuss practical steps that teachers in mualti-
cultural classrooms can take o deal more intelligently and cmpathet -
fvallv with their students. e book treats cross—cualtural problems
in education broadlv, not limiting itselt to problems peculiar to the
Southwest, where it was produced.  Burger advocates "svineretism,' th
mutual compromise of cthnic patterns, in «chools and olsewvhere.

“19-
Burger, Hearv 6. "Cultural Pluralism and the Schools.”  In Cole S,

Lexington, MA: Lexingtor Sooks, 1973, pp. 5-18, o

Burger begins by ro iewing the terms "Anglo-conformitv," "melting
pot," and "cultural pluraliem," and concludes that the latter is closer
to what has occured, and is occurring, in realitv. Since cualtural mi-
noritics will play an increasing rele in American cducation, teachers
mist learn to use the inherent cultural differences of minority chil-
dren as resources for learning. Burger classifies the variables of
cross—cultural differences—-time handling, communicative stvles, scnse
of environmental control, and so forth--and makes manv concrete sug-—
gestions as to how thev cambe turned to positive effect in ¢lassrooms,
His manv footnotes ser-e as a kind of bibliographv.

-20-
Burger, Henrv G, "Adapting Fducation Cross-Culturallv." In Cole S.
Brembeck and Walker H. Hill (Fds.), Cultural Challenges to Education.
lLexington, MA: Lexington Books, 1973, pp. 111-119. »

" Burger presents a considerable number of suggestions concerning
wavs in which American classroom practices can be medified and adapted
in order to increase the interest of non-Anglo children in school and
in particular subjects. TFour broad areas are discussed: sociological
euvironment, teaching methods, curricular subjects, and examples of
individual subjects. Burger offers numerous sugpgestions, not all of
which are clearlv or svstematically presented. Nevertheless, the
article should repav the extra effort required to understand it, cs-—
pecially if the reader is a classroom teacher looking for practical

suggestions.

L1
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Brvers, Paul, and Bvers, Happie.  "Nonverbal Communication and the
Fducation of Children.'”  In Courtnev B. Cazden, ot al. (Eds), FPune-
tions of Lanmiaye in the Classroom.  New York, NY: Teachers Collece
Prows, 1972, pp. 3-31.

Here is a hichlv readable article that (1) persuasively demon-
strates the importance of the various nonverbal channels in human com-
munication; (2) emphasizes the human interaction view of communication
(relevating the sender-to-receiver-transmission view to the realm of
telecommunications, where it is more appropriate); (3) ofters some
a=tate observations about the origin of cross-cultural problems in
the classroom, and about the nature of prejudice and cross-cultural
misunderstandines generallv: and (4) discusses the special role of
the nonverbal channels of communication in helping (or hindering)
children in learning how to learn.,  Numerous concrete examples docu-
~ont these and other points,

AN

Beors, Happie, and Bvers, Paul. '"Di.ensions of Nonverbal Communica-
tion.” 1In Charlotte B. Winsor (Ld.), Dimensions of language
fence. New York, NY: Agathon Press, 1975, »np. 70-04,

In an article which relates explicitly to classroom communication,
the Bvers emphasize the fascinating relationship between human intoer-
action stvles and biological rhvthms (particularlyv the ten-cvele-per-
second brain wave). The process of human tace-to-face communication
is sven in terms of individuals' being able to get "in svnch'” with one
another; deep barriers to successful communication mav exist when the
dominant rhvthmic beats of people from different cultures occur at
different multiples of one-tenth of a second. The possibilitv that
Jifferent personal stvles mav exist within the same culture-specific
rhvthmic pattern is discussed, as is the possibilitv that nonverbal
cues of the same variety mav be shown at differing lTocations on the
bodv. A though-provoking article.

Carter, Thomas P, SEE entrv -130-.

~03-

Cazden, Courtnev B., and John, Vera P. "Learning in American Indian
Children." 1In Murrav .. Wax. et al. (Eds.), Anthropological Perspcc-
tives on Education. New York, NY: Basic Books, 1971. pp. 252-272,

} The authors discuss a wide range of cross-cultural differences
that nffect the teaching-learning situation, not all of which are
associated with American Indians. The article is written as a review
of the literature on reseciirch, but the authors use it as a vehicle
tor making manv inforried comments, e;pccially about the testing of.
Indians. The bibliographvdirects thbt reader to much literature in
the field, including the vital but often neglected areas of visual
.earning, listening behavior, and time perspective.

w
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Chievnew, Arnold 5. Teaching Childre . ot Dirterent Cultures in the
Clasaroom: A Languaye Approach, Second Edition. Columbus, O
Chavles U0 Merrill, 19760 186m,

Ot the seven chapters in this book, the latter three const itnte
the Taneuave approach noted in the title:s thev deal with "Lancuave
Development, " "Recentive Skills," and "Fxpressive Skills,™ and in-
clude numerous detailed ideas for o wide varictvy of classroom activi-
ties. The first four chapters contain o general overview of the prob-
lems and strengths of culturally Jdifferent children, and of the quali -
tiws necded by their teachers. Chevinev relics comparatively heavily
on lengthy queotes from various authoritics, most derived Trom mater-
tals published prior to 1970, Of excentional value is the fourth
chapter, "Strengthae of Children of Different Cultures" (pp. 40=55)
wherein anpear several loug lTists of desirable attributes that were
contributed by teachers of cuch children. Fach chanter onds with an
extensive bibliography.

L}

_05-
Cohen, Rosalie AL "Conceptanl Stvles, Culture Conflict, and Non-
verbal Tests of Intellbivenc: . In F.ALT. Tanni and Fdward Storew

(Fds), Cultural Relevance and FEducationa I Tssues.  Boston, MA:

[ittle, Brown and Co., 1073, po. 404-507.
In this outstanding article, Cohen cuts throusrh to the heart
ol the difficultics associated with school performance in cross-cul-
tural contoexts.  She focuses nrimarily on the incompatibility of two
major conceptual stvles, the "analvtic” (tvpical of mainstream Aner-
fcans) and the "relational,” showing how these stvles are assaciated,
respectively, with "formal” and "shared-function" primarv group so-
cialization scettings. The reader is then shown why the term "eal-
ture conflict” properlv refers to the differences bhetween the two
conceptual stvles, and whv the problems resultine are among the most
difficult faced hv educators. Finallv. Cohen discusses the recently
developed "culture free' nonverbal tests of intelligence and arrues
convincinglv that bv stressing the analvtic conceptual stvie, these
tests may discriminate against certain categories of students morce
than the tests they were designed to replace. Bibliographv. ™Note:
This article also can be found in Joan T. Roberts and Sherrie K.
Akinsanva (Eds.), Schooling in the Cultural Context. New York, XNV:
David Mckav, 1976, o»p. 200-321,

—_:h"‘
Commaer, Henrv Steele.  Mecet the U.S. A, New York, NY- Institute for
International Fducation, 1970, Z245p.

This volu~e is desiened as a practical guide for "academic visi-

tors' to the U'nitd States. Information on American government, re-
lizion, law, economics, cducation, families, sociocultural patterns,
and so forth is followed hy detailed advice to entering foreivn col-
lege and universityv students.  This book was first published in 1045,
and has been through five revised editionsg since then. MNote: A
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similar book, olthough not destipgned especially for students, is the
fellowing: Alison R. Lanier. Living in the U,.S.A, New York, NY:
Charles Seribner's Sons, 1973, 205p.

_27e
Condon, Fliime C. Avculturatioq_Prohlcmﬁuin Adult Education., New
Brunswick, NJ: Intercultural Relations and Fthnic Studies Institute,
1973, 20p.

This essav deals with the problems encountered by in-migrants and
immigrants in their attempts to adjust to their new home community.
Among the topies covered are rate and degree of assimilation, culture
shock, educational failure of the "disadvantaged," the relation of cul-
ture and middle-class norms, cultural conflict in urban classrooms,
and the need for "bi-culturative'" adult education. Note: Available
for $2.50 from the IRES Institute, Rutgers Graduate School of Educa-
tion, 10 Seminary Place, New Brunswick, NJ 08903.

—I8~
Condon, Eliane C. Non-Verbal Communication. New Brunswick, NJ: Tn-
tercultural Relaticns and Ethnic Studies Institute, 1973. 22p.
Introductory information is present 1 on metalinguistics (cul-
turally conditioned patterns and sequences of thought), kinesics
(bodv language), and paralinguistics (vocal but nonverbal behavior).
For each field of study, basic definitions and general scope are
presented.  This monograph is inten.cd for use in training teachers.
Note: Available for $2.00 from the IRES Institute, Rutgers Graduate
School of Education, 10 Seminaryv Place, New Brunswick, NJ 08903.

-20-

Condon, Fliane C. Introduction to Cross-Cultural Communication. New
Brunswick, NJ: Intercultural Relations and Ethnic Studies Institute,
1973.  25p.

Intended primarily for use in training teachers, this monograph
nresents introductorv information about cross-cultural communication.
Topics covered include: definition of culture, role of culture, ethno-
centrism, national character, and differences in the perception of
reality. Note: Available for $2.00 from the IRES Institute, Rutgers
Graduate School of Education, 10 Seminaryv Place, New Brunswick, NJ
N8903.

-30=
Cordasco, Francesco, and Bucchioni, Eugene (Eds.). Puerto Rican Chil-
dren in Mainland Schools. Metuchen, NJ: Scarecrow Press, 1968. 465p.
Reasning that the Puerto Rican child has been seen by American
educators only in terms of language, the editors of this volume pre-
sent him in his full socio-cultural context. Part I deals with aspects
of Puerto Rican culture; Part IT1 discusses the Puerto Rican family;
Part ITI treats the Puerto Rican experience on the mainTand (that is,
the continental United States) in terms of conflict and acculturation.

(PO
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Fart IV, which includes haltf of the volume's 38 articles, concerns o he
experience of Puerto Rican children in mainland schools. A laree num-
ber of these cotlected articles relate specifically to Puerto Ricans

in New York ¢itv.,  The volume concludes with an enormous hibliography

ot published and uapublished materials concerning Puerto Ricans.

-3]-
Covello, Leonard.  The Social Background of the Italo-American Sehool
Child. leiden, The Netherlands: E.J. Brill, 1067. 488p.
This document originally was written as a Ph.D. dissertation at
New York University in 19445 very probablv, it remains the most thor-
ough and vomplete extant study of the deep cultural problems encoun-
tered by o immigrant students and their parents in the United States.
Refreshingly, Covello does not talk ad nauseam about laneunage ditficul -

ties. His emphasis is on a wide varicty of social, communicat ional,
and educational problems hampering the relations between the immi-
grants and American schools.  The work treats onlv one immigrant croup,
tin'§3¥1g1{Lm1§ (peasants) from Southern [talv, whose transition to
American life was unusually stressful. But this work has wider appli-
cation both as a model Yor rescarch and as an outstanding represonta-
tive statement of the many kinds of problems potentially facing immi-
wrants. Manwv direct quotes from immigrants help keep the discussions
close to realitve See especially Part 1T1I, "Ttalian Familv Mores and
Their Educational TImplications" (about 150 pages).

- ;_?_

Covello, Leonard. "Accomodation and the Elementarv School Expericnce.
In Joseph Rvan (Ed.), White Fthnics: Life in Working Class America.
Fnalewood Cliffs, NJ: Prentice-Hall, 1973. opp. 10ON-112. ‘

In this excerpt from his major book, Covello discusses the adjust-
rents and conflicts faced bv elementary school children of Ttalian
parents In the United States. Documentarv evidence (in the form of
portions of retrospective interviews with Italian college students) is
of fered to show the acute sense of inferioritv felt bv Ttalian children
in American schools.  Covello discusses the psvchological stress suf-
fered by the children as they are torn between American values and
allegiance to the Ttalian familv; he reasons that this conflict does
not produce defiance of all Italian values and mores because it is
fundamentally a conflict between "'public" and "private" culture. He
also reasons that the child's attitude toward school is not necessar-
ily impaired because school provides an opportunicy to escape from
home and affords otherwise unavailable activities and facilities,
such as those associated with recreation.

~-33-
Qpltur;ﬁpntnct [I. Cambridge, MA: ABT Publications, 1076.

This is a simulation game stressing global awareness and cultural
relativism, to be plaved bv twentv to thrityv students in grades seven
through twelve. The game is predicated on the landing of a trading

S
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cxpedition on an isolated island inhabited by a non-industrial tribe.
Ihe problem is tor the expedition members to communicate with the na-
tives, and vice versa,  The object is to demonstrate the misunder-
ctandings that arise when two different cultures meet. Note: A Cul-
turcvContact IT kit can be ordered for $36.50 rrom ABT Publicar iox;gl
55 wheeler Street, Cambridee, MA 021058,

Darrow, Ken, and Palmquist, Brad. Trans-Cultural Study Guide. Patlo
Alto, CA: Volunteers in Asia, 1977, 155p.
Presented is a long series of questions for use in svstematic

observation and inquirv with respect *o a foreign culture. The top-
ics covered include cconomics, politics, social structure, sex roles,
religion and beiiefs, music and art, food, education, communications,
health and welfare, and the trans-—cultural experience. The volume is
intended for use by students, volunteers, and others crossing national
boundaries, but might well be of use to teachers who are preparing

N

units on foreign cultures. Note: Available for $2.85 from Center for
Research and Education, 1800 Pontiac, Denver, CO 80220.

-35-
DeBlassie, Richard R.  Counseling with Mexican-American Youth: Precon-
ceptions and Processes. Austin, TX: Learning Concepts, Inc., 1976.
The author's purpose is to examine and minimize the stercotvpes
while emphasizing the uniqueness, dignitv, and worth of ecach individ-
ual Mexican-American. Chapters on cultural background include analv-
sis of social, attitudinal, family, religious, linguistic, and educa-
tional characteristics. Then attentior is focused on problems and
concerns of Mexican-American vouth, with specific and detailed discus-
sions of the practical aspects of counsé&ling. The book concludes with
four illustrative case studies. (Note: This annotation was adapted
from a review in a publication of the New Hampshire Office of Equal
I’ducational Opportunity.

—36-
Drucker, Ernest. '"'Cognitive Stvles aund Class Stereotvpes.' In Elea-

nor Burke Leacock (Ed.), The Culture of Povertv: A Critique. Ncew York, NY:
Simon and Schuster, 1971. pp. 41-62.

Drucker levels an attack on the popular mvth that lower-class up-~
bringing leads to''concrete" thought processes, while middle-class up-
bringing leads to (higher order) "abstract™ thought processes. He
views intelligence tests as "gatckeepers' which serve to select and
develop certain stvles of thought which subsequently are advocated as
superior. He shows with examples that manyv supposed facts about lower-
class thought are probably artifacts of the middle-class-oriented re-
search process. The whole notion of levels of development is discussed,
and the conclusion is reached that high-I0 children may be superior only
in terms of coenitive conformity. Finally, Drucker discusses the work
of Herman Witkin on "field dependent' and "field independent' counitive

l') "
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stvlear these stvles appear to he cvendy distribured over all soejo-
ceonomice classes.

-37
Dumont, Robert V., Jr. "Learning English ard How to Be Silont: Stu-
Jies of Sioux and Cherokee Classrooms." In Courtnev B. Cazdem ot al.
(Fd-.), Funetions of Language in the Classroom.  New York, NY: Teach-
ers College Press, 1972, pp. 344-369,

Ostensibly, this article is about the way (silence) in which In-
dian students gained control over insensitive white teachers and thus
nrotected themselves from pedagogical excesses. The main benefit of
the essay, however, is that it compares and contrasts i singul
ineffective teacher of Indians with a singularly effective onc.  Du-
mont also discusses how a teacher-training institution could prepare
novice teachers for positions in multicultural classrooms.

-318-
Dumont, Robert V., and Wax, Murray L. '"Cherokee School Socicty and
the Intercultural Classroom." 1In Joan 1. Roherts and Sherrie K. Akin-
sanva (FEds.), Sehooling in the Cultural Context. New York, NY: David
McKay Jo., 1976. pp. 205-216.

Dumont and Wax report findings gleaned from long heurs of obser-
vation in schools attended by the Oklahoma Cherokee. 1hey tell us
that ia the great majority of cases these classrooms could bo desig-
nated 'cross-cultural” onlv in the sense that two cultures are present;
in fact, however, such classrooms are the scene of a cold war between
the stadents and the teacher. In this war the students‘consistcntly
win battles by means of an intricate series of procedures that effec-
tively frustrate the ultimate goals of their white teachers: "uplift-
ing" and assimilating the Indians into mainstream socictv.  The
most effective weapon used by the students is passive silence. The
problem, according to the authors, is that the teachers have little
or no interest in learning from their students and in joining with
them to structure the learning context. However, the rare tecacher
can be found who does work successfully in a true "intercultural
" The article ends with a description of one such class-

classroom.’
room.

-39-
Dve, Joan C. '"Relationship of 'Life-Space' to Human Agpression: Im-
plications for the Teacher in Bilingual-Bicultural Education.” In
Antonio SimGes (Ed.), The Bilingual Child. New York, NY: Academic
Press, 1976, pp. 173-188.

This article discusses rhe way classroom space is ordered and
decorated, the effects such ordering and decorating can have on stu-
dents psvehologically and socially, and the methods whereby sensitive
teachers can create an environment that will help to minimize the cul-
ture shock experienced by immigrant students. Following a scholar-
oriented review of the literature, Dye offers numerous practical
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(it sometimes peneral) sugpestions that should prove thoupht-provoking
for practitioners whether or not thev dre workine with immigrant stu-
dents.

-4 0~ .
Fide, Ingrid (Ed.), Students as [inks Between Cultures.  Boston, MA:
Scandinavian University Books, 1970, 2413p.

This book is based on a serices of studies, authorized by UNESCO's
veneral conference, on the impact of study abroad on students from the
United Arab Republic, India, and Tran. These studies have been anal-
vied and combined with the writings of a number of outstanding schol-
ars to produce a systematic look at the cross-cultural studv exper—
ivnce.  The book begins with several general articles on international
cducation, the psvehological dimensions of educational interchange,
and the status of current research.  The second section includes re-
ports of specific studies in Egvpt, Iran, and India as well as several
essavs by Eide on the nature and significance of the cross-cultural
study experience, especially in its communication dimension. (This
annatation adapted from a review/appearing in the newsletter "Communi-
quc.™

=41
IEpstein, Charlotte. Intergroup Relations for the Classroom Teacher.
Roston, MA: Houphton Mifflin, 1968. 214p.

Fpstein discusses in sociological terms the problems and solu-
tions associated with intergroup contact in schools. She is respon-
sive primarily to issues genera* .\ in the 1960s involving differences
in race, socioeconomic status, ‘ol religion; differences based on na-
tional origin are also discussea but not emphasized. Numerous practi-
cal supgestions are included. TFor example, Section IV explains how
lessons covering biology, arithmetic, spelling, elemeatarv science,
U.S. history, and Julius Caesar can be oemployed in developing better
social relations in a heterogeheous schuol setting. An annotated
bibliographv lists readings of value to the teacher.

A
Ferguson, Henry. Manual for Multi-Cultural and Ethnic Studies. Thomp-
son, CT: InterCulture Associates, 1977. 134p. plus a large number of
unpaginated forms and exercises.

This big loose-leaf manual, subtitled "A Survival Manual for the
Innovative Leader,' focuses more on tasks and problems associated with
culture learning than on the substance of that learning. Chapter One,
"Cultural Learning," analyzes cultural education and states its goals.
Chapter Two, "Facultv Development,' discusses ways and means of carrv-
ing out an in-service training program designed to help teachers bet-
ter understand culture as well as cultural learning; this chapter

‘,) [
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focludesinstranctions tor G0 experimental—tvpe exercinea, o Lew ol
which require the porchase of other materials from TnterCol ture A -
sociates. Chapter three, "Corricolum NDevelopment " treats nomeron:,
aractical matters associated with desirning and inplomenting a o
riculun as well as developing and makine curricalar materials ot o]
sindst an interestine feature of this chaptor s its frank (roatme
of the public relations aspects of curriculum development (tor cwam
ple, it sugeests that school ot “icials be kept "stivhtlvy deluded. ™).
Chapter Four concerns "Evaluation and Appraisal’™ ot cultural learnin.
Purchase of the manual convevs the right to duplicate the mumerons
torms included therein.,  An extensive bibliography Cincluding shore
annotations for some entries) and list of organizations active in
intercultural stadies completes the manual . This revicwer found 1 he
prose rather rambling, but on the whole was impressed with the manual
as o resource and cenceptual guide.  Note: Available tor $50.00 from
InterCulture Associates, Box 277, Thomy won, CT 06277,

A
Fersh, Scevmour, (Ed.), Learning About Peoples and Cultures. FEvanston,

I: McDougal, lLittel & Co., 1974, Students' volume: 120p.  Teachers'

suide: 57p.

The students' volume is a collection of rt readings, many by
Fersh himself{, prouped into five chapters: (1) Changing Views of our-
selves and the Universe, (2) Secing Each Other as Outsiders and In-
siders, (3) Considering Why Human Viewpoints Differ, (4) Communicating
With Each Other, and (5) Perceiving Cultural Patterns in New b ..vs,
Intended for sccondarv students, the volume strikes this reviewer as
too dirficale for all except juniors and senor« rcading at or above
arade level.  The readings are diverse: some scem tangential to what
is presumablv the main thrust. On the other hand, thev are capahle
ot providing an excellent spiuingboard for class discussion--which,
judging from the teachers' guide, is the main use forscen by Forsh.
Much would depend upon the level of knowledge and sophistication
brought to the classroom bv the teacher.

—hd -
Fiee, John P., and Yaffce, lLenor. . Adjusting to the USA: Orienta-
tion for International Students.  washington, DC: Meridian House In-
ternational, 1977. 121p.

fhis well written volume is designed as a handbook and wuide for
foreiun student advisors or others who are responsible for presenting
orientation programs to foreien students on American campuses. Lt
develops a sample two-week orientation program, hased on the 26-vear
experience in this ficeld of the Washington International Center.  The
sugpested orientation deals with (1) practical, administrative, and
ncademic matters, (2) American studies (using a4 limited definition of
this term appropriate to the context), and (3) intercultural communi-
cation f(stressing nonverbal communication, language, values, and poer-
ception).  Much suabstantive material is intertwined with sensitive
practical and methodological adviece vvﬁvdfning the conduct of orien-

,

tation sessions. Tt scemed obvious t.o this reviewer that Ad justing
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to the USA was prepared by knowledpeable and experienced people.  Bib-

Liovraphy.

-\ 5-
Foster, Herbert L. Ribbin', Ji-.n', and Plavin' the Dozens.  Cam-
bridue, MA: Ballinger Publishing Co., 1974,  355p. B
Despite being rgdundant and in need of better editing, this volume
is an outstanding, down-to-carth statement of the problems facing the
teachers of urban lower-class Blacks. Drawing on his sixteen vears of
expuerience as a teacher in New York City's notorious "600" schools,
Foster describes and explainsg the culture of the streectcorner and the
numerous wavs in which its norms and values conflict with those of the
middle-class culture in which many immer-city school teachers were
raised., Foster carefully differentiates between punitive corporal
punishment, which he opposes, and "nonpunitive physical intervention,'
for which he presents a convincing rationale based on the life_stvle
and cexpectations of lower-class urban Black vouth. Sexual mores and
other aspects of the cross-cultural conflict that occur in inner-city
schools are analyzed, and prescriptions for dealing with the resulting
problems are offered.  The book abounds with examples drawn from real
life.  Tdeas for training teachers are fullv discussed. Each chapter
cads with an extensive bibliographv,

-hh-
Fuchs, Estelle. Teachers Talk: Views from Inside Citv Schools. Garden
Citv, NY: Anchor Books, 1969, 224p.

This book was written for use with prospective teachers in order
to provide insights into the kinds of situations and problems thev
would face as new teachers in inner-city schools., In form, the hook
consists of notes or diary entries written by a number of novice teach-
ers describing their experiences, each followed by comments bv Dr.
Duchs. Particularly applicable to the theme of this bibliography are
Chapters 2, 3, and 4, entitled "Culture Shock," "Machismo: Culture
Conflict in the Classroom,” and "The Escalator.'

47— S
Gallimore, Ronald, et al. Culture, Behavior, and Education. Beverlv
Hills, CA: Sage Publications, 1974. 287p.
Subtitled "A Study of Hawaiian-Americans,'
research carried out over a period of five years in a comminity on the
island of Oahu. The authors and their associates document the Hawai--
ian familv svstem and its socialization patterns, and relate their
findings to specific interpersonal conlicts occurring in classrooms.
Their data include ethnoaraphic lescriptions, participant-observer ex-
periences, and a few controlled experiments. Worthy of note is the
fact that Gallimore is a psychologist, while the other two authors
(Joan W. Boggs and Cathie Jordan) are anthropologists; thev have man-
aged to blead their disciplines, which are’often at odds. Culture,

' this volume describes



Behavior, and Fducation is thought-provoking tor the theorist and
sungest ive for the classroom teacher who s working with anv cultur-
abbv different vroup of stud nts.  An oxtensive unannotated bhibiio-

craphy is inciuded.

A
Gardacr, Robert €., and Lamboert , Wallace b, Attitudes and Mot ivation
in Sceond-Language Learning.  Rowlev, MA: Newburv Housc, 1972, JARATAI

The authors report on twelve vears of rescarch during which stu-
Jents with a hiewtural background in Cuahada, Maine, Lovisiana, Con-
necticut, and the Philippines were studied to determine how the cog-
nitive and affective realms intluence the capacity to learn a sccond
Language.  In addition, thev report useful insights [uto the problems
of allegiance and identitv faced bv Bi Vingual/biculturatl individuals,
and into the problems presented by othnocentrism and stercotyping.,
Chapter 8 summarizes all findings.

~4q- .
Gochenour, Theodore, and Janewav, anne.  "Scven Concepts in Cross-
Cultural Interaction.'" In Donald Batchelder and Elizaboth (0. Warner
(Eds.), Bevond Experience: The Experiential Approach to Cross=Cultural
Education. Brattleboro, VT: The Experiment Press, 1977. pp. 15=20.
The authors outline a training design based on seven stages
through which an individual idcallv progresses during immersion in
anv foreign culture. The first three stages occur almost automatical-
lvy the fourth stage represents a critical bridge; the final threo
stages come about only if the individual is motivated to achicve
cwrowth and depth of understanding. The scven stages are: (1) estab-
lish communication, (2) be allowed to exist. 1) sort out meaning,
(4) establish a2 role within the role definitions of the host socivty,
(3) gain conscious knowledge of oneself, (6) develop needed attri-
hutes, values, and skills, and (7) derive a self-sustaining relation-
ship with the host culture. References are made to training excrcises
described clsewhere in the volume.

A

-50-
Gorden, Ravmond L. Liv.ng in Latin America. Skokie, IL: National
Textbook Company, 1974. 177p.

This modest volume may be the best single document available for
illustrating that the understanding of culturallv different people
cannot be accomplished by becoming, fluent in the! language. Sub-
titled "A Case Study in Cross-Cultural Communication,' it reports the
findings of extensive interviews carried out with American students
and Peace Corps volunteers, and with the families who housoed them
for up to six months in Bogota, Colombia. Gorden and his associates
(including native Colombian interviewers) found, among other thines,
that scemingly trivial misunderstandings involving minor details of
daily living frequently resulted in serious mutual mispercept ions
that gencrated increasing hostilitv and alienation. Intellivcence,
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coodwill, and fluenevy in the shared Tammage, while helptul, were not
sulficient to prevent these misunderstandings-—to the point where some
honts refused to take anv more Jdirty, inconsiderate Americans into
their homes!  Gordon's treatment is nonstatistical and cenuinely inter-
esting, and involves both description anag analvsis.  In addition, he
makes a4 unique contribution in his short passage on cross—cultural
"tobhing” (pp. 128-129).

-51-
Grove, Cornelius Lee.  Communications Across Cultures: A Report on

CGross—Cultural Rescarch. Washington, DC: National Education ‘Associa-
tion, 1976. 34p.

v This booklet is intended as an introduction to the theoretical
and practical aspects of cross-cultural communication for teachers and
other nonsgpecialists. Emphasis is placed on the anthropological view
of human communication as well as on the contribution of  the nonverbal
channels of communication to cross—-cultural misunderstandings.  The
range of differences separating digital (discursive) from analogic
(nondiscursive) modes of communication is explicated. These theoroti-
cal matters are illustrated throuch the dissection of an unsuccessiul
cross—cultural relationship involving an American man and a British

woman, neither of whom perfectly understood the other's perspective on
tive act of kissing. The booklet closes with discussions of cducation-

"ally significant cross-—cultural research involvi & linguistic patterns,

nonverbal behavior, and human biological rhyvthms. A 28-item annotated
bibliography is included. Note: Availabie for $1.75 from the NEA Pub-
lications Order Dept., The Academic Bldg., Saw Mill Road, West Haven,
CT 06516, ‘

-32-

Cuthrie, Geerge M.  "A Behavioral Analvsis of Culture Learning.” TIn
Richard W. Brislin, et al. (Fds.), Cross-Cultural Perspectives on
learning. A Sage Publication. New York, NY: Halsted Press (John Wilev
& “ons) 1975, pp. 95-115.

In this insightful article, Guthrie examines cnlture learning
from the perspective of social behaviorism and applies concepts {rom
that fi-'d to the analvsis of the difficulties encountered bv sojourn-
crs (whici he calls "culture fatigue'). The article is especially
d@ful in delinecating the parameters of culture fatigue, in terms of
both ,the tvpes of problems encountered in the alien setting and the
varied and unexpected patterns of response characteristic of different
individuals. FEmphasized is the complexity of the cross-cultural ex-
perience--cognitive, emotional, physiological--and the dubious value
of quantitative/questionnaire methods of studying such experiences.
The possibility that no cross-cultural training is as good as anv'cur-
“antly available is not ruled out, piven the unprodictablilitv of la-
'L siduals’ response in the cross-cultural context. Bibliographvy.
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—33=
Hansen, M. Eileen. A Manual for Leadership Training in Cross-Cultural
Understanding. New Brunswick, NJ: Intercultural Relations and Fthnic
Studies Institute, 1975. 23p.

Designed as a manual for the training of teachers and other ner-
sonnel in general areas of multi-cultural communication, this document
includes specific, sequenced learning activities as well as a general
discussion of goals and skills related to leadership training. Note:
Available for $§2.75 from the IRES Institute, Rutgers Graduate School
of Education, 10 Seminary Place, New Brunswick, N.J 089073,

o
-4
Hanson, John W. "We Arc All Coing to Our Classes." In John W. Hanson
and Cole S. Brembeck (Eds.), Education and the Development of Nations,
New York, NY: Holt, Rinehart & Winston, 1966. pp. 14-27.

Written in the style of a lengchy diary entry, this article re-
liates some scenes and activities from schoo' in Nigeria, thus pro-
viding a usetul perspective from which to view Americam educational
methods and procedures. ’

-5%—
Henryv, Jules.  "A Cross-Cultural Outline of Education.'" Tn Jules
Henrv, Jules Henry on Education. New York, NY: Random House, 1971,
np. 72-183. ) .

The Outline is intended primarily as a research tool for anthro-
pologists and other field chservers studying educational processes
throughout the world, its aim being to increase the scope of observa-
tions. 1t breaks down and categorizes the conscious, formal aspects
of th education of children over six years old from the viewpoint
of the adult educator. The Outline itself is only twelve pages long,
the bulk of the article being explanatory notes. This resource should
prove useful to anvone preparing to make classroom ohservations for
any reason. and may even provide classroom teachers with some fresh
ideas on how to approach their professional tasks. Note: The Outline
also may be found in Current Anthropology, 1(4), .Julv 1960,

Hikel, J. Steven. '"Cross-Cultural Education in Alaska: Not How but
Whv?'"  In Hernan LaFontaine, et al. (Eds.), Bilingual Education.
Wayne, NJ: Avery Publishing Group, 1978. pp. 126-127.

Hikel presents a stinging indictment of attempts by whites to
ceducate Eskimos in Alaska, showing that the effort 1s doomed to fail -
nre--faiture defined In terme of sociocconomic and culture decline of
the bEskimos—-because of the' widely differing values and behavior:al
stvles of Eskimos and mainstream whites. He denonstrates that oven
thourh the education provided the Fgkimos is termed "cross—cultural,"
it talls to cake adequate account of cultural differences.  The au-
thor, an elementary school principal in Homer, Alaska, cone lndes tha
"the Eskimos should he saved from their saviors."




34

-57-
Hodgkin, Marv C. '"Cross-Cultural Education in an Anthropological Per-
spective." In F.A.J. Ianni and Edward Storey (Eds.), Cultural Rele-
vance and Educational Issues. Boston, MA: Little, Brown and-YL., 19773,
pp. 418-437,

The author provides several excellent examples of cross-cultural
problems occurring when students of Chinese, Indian, and Malaysian
parentage from Malaya and Singapore study for a time in Australian
schools. The reader is left feeling that linguistic differences may
be the least crucial of all possible sources of cross~cultural misun-
derstanding. Hodgkin goes sc far as to question the popular assump-
tion that cross-cultural educational exchange leads inevitablv to im-
proved international relations.

. \\
-58- .
Holtzman, Wayne H., et al. Personalyty Development in Two Cultures.
Austin, TX: University of Texas Pressy 1975. 427p.

Subtitled "A Cross-Cultural Longitudiral Study of School Children
in Mexico and the United States,'" this woxk reports the methodology
and findings of a research project involvimg hundreds of :arefully
matched children, a wide variety of psychomehgic instruments, sophis-
ticated statistical procedures, and seven years of effort. The use
of matched pairs of subjects made it possible to control for five
independent variables and the interactions among bthem: culture, so-
cioeconomic status, sex, age, and year of repeated xesting. Clear
and uniform differences were found across the two cultures for many
of the psychological dimensions and test scores, regardless of scx,
age, or socloeconomic status; in the case of other findfhgs, age, sex,
and socioeconomic status interacted with culture or interagted inde-
pendbntly of culture. Hundreds of significant findings wéﬁﬁ\obtained
from this project, which was carried out in the late 1950s ard the
earlv 1960s., A short summary of the project and its principal\Find—
ings is presented in Chapter 14; a longer synthesis and lnterpr;}q—
tion is provided in Chapters 12 and 13. An extensive bibliographV\is
included. ~

-59-
Hoopes, David S. (Ed.). Readings in Intercultural Communication.
Volume I: The Tntercultural Communication Workshop. Pittsburgh, PA:
The Intercultural Communications Network, 1975. 147p.

This volume is a collectinn of articles and case studies de-
~scribing intercultural communication workshops, which are short-term
programs providing culturally different people with the opportunity
to explore the nature of culture and communication, to understand how
cultural differences confourd interpersonal communication, and to de-
velop intercultural communication skills that will be of value to
them In their personal and educational endeavors. Such workshops
wer o orlginaily developed by foreign student personnel on American
campuses in order to fmprove the quantitv and quality of interaction

hetween Amerfican and foreipn studenta.  Several sample workehop «che-
dules and outlines are Ineluded.

ERIC

Aruitoxt provided by Eic:



-60)= L
Hoopes, David S. (Fd.). Readings in Intercultural Communication.
Volume V: Intercultural Programming. Pittsbursh, PA: Socicty for

Intercultural Education, Training and Research, 1976, 201p.

This collection of articles Jescribes a wide varicty of collewe-
and universitv-level programs wherein the concents and methods o in-
tercultural communication have been consciously emploved. Workshops
and formal courses in intercultural communication are not the focus
of this volume, with the excention of one article discn?ginu a4 work-
shop in Miami. Following are examples of the kinds of DYOﬂerHnHDV-
ered: a support group for cross-cultnral orientation of EST students
a design for a one-dav host familv workshon: an annproach to expandinn
the cultural awareness of faculty and staff: cross-cultural training
for job interviewers and interviewees: foreign students as cducators
of American students; the development of international living/learn-
ing centers; a design for a multicultural leadership workshop: and
models for re-entrv transition workshops. See also entryv in this bib-
FHovraphy for Pusch, Marsarct (helow).

-] =
Hoopes, David S. (Fd.). Readings in Intercultural Communication,
Volume I1: Teaching Intercultural Communication: Concepts and Courses.
Pittsburglh, PA: Societv for Inter ultural Dducation, Trainine and
Research, 1977, 129p,

Following three articles on the teaching of intercultural commu-
nication, this volume includes the svllabi of 26 colleze=-level courses
on intercultural communication, and 5 collere-level courses on commi-
nication and development/social change. Manv of the courses out]ined
were developed by well known figures in the field, including 1aRav
Barna, Fred Casmir, Clifford Clarke, Michacl Prosser, Tulsi Saral,

Ned Seelve, Edward Stewart, Lynn Tvler, and others. MNote: Available
for $4.95 from the Intercultural Network, 906 North Spring Avenne, L.a
Granee Park, T1. AN525,

—h0_
Hoopes, David S., et al. (Fds.). Overview of Intercaltural Education,

Training and Research,  Volume TIT: Special Research Arcas.  Washing-
ton, DC: Socictw for Intercultural Fducation, Training and Rescarch,

1978.

This third volume in the STETAR Overview series includes articles
on the evalnation of intercultural courses and programs, women and in-
tercultural communication, issues of forced relocation and migration,
intercultural dimensions and foreipgn student affairs, intercaltaral
writing and interpretation, modernizations of traditional culturea, cual-
ture teaching and scecond lanvuage instruction.  Amony the aathore arc
Ruth Hill Uscem, Lvnn Tvler, Ned Seelve, Alhert Wipht, and Rewvinald
Smart.  (This annotation is taken from a descriptive stateoent cir-
cnlated by STETAR.)  Mote: Available for $4.9% from the Intorculturagl
vetworlk, 906 North Spring Avenue, La Granse Park, 11 60525,

.\
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Hunt, Robert, and Hunt, Eva. "Educatiyn as an Interface Institution

in Rural Mexico and the American Inner %ity." In John Middleton (Ed.),
From Child to Adult. CGarden City, NY: N%tural Historv Press, 1970,
pp. 314-325. ,

The Hunts begin by describing the sod@oculturnl differences boe-
tween the Mestizos (superordinates) and the Indians (subordinates) in
rural Mexico. Thev then focus their attention upon the schools pro-
vided by the dominant society, supposedly to,acculturate the Indians,
But in the towns where the schools are located, the Mestizos despise
the Indians (and vice versa) and want to keep them oppressed. The
school is a major interface institution between the two subcultures,
and the teacher is a kev "broker" linking them. Teachers in thesc
¢chiools seem to be able to advance their careers onlv bv counscivusly
or unconsciously disparaging and rejecting the Ind.an students. Under
these circumstances, it is natural that neither Indian students nor
their parents have any use for schooling, so that education accom-
nlishes the opposite of its stated objectives. Once the Hunts have
their readers feeling properlyv critical »f this situvation in Mexico,
thev turn their attention to the facts of life in American inner-city
schools. The parallels that theyv find between the two situations, the
Mexican and the American, are numerous, striking, and thought-provoking.

64—

Hunter, William A. (Ed.). Multicultura! Education through Competency-
Based Teacher Education. Washington, DC: American Association of Col-
leges for Teacher Education, 1974, 276p.

This collection of articles is the final result of a "writing
conference'" sponsored by AACTE and the Teacher Corps, the purpose of
which was to show that multicultural education is hest served by teach-
er education on the "competency-based" model. 1In Part I, Hunter dis-
cusses the antecedents to the growing emphasis on multicultural cduca-

‘\\\\Lion. This is followed by three parts. each with four or five articles,

in which multicultural education and the competencv-based model are
viewed from the perspectives of Black, Spanish-speaking, and Native
Rmoriran educators. These articles emphasize practical and concrete
vohqernn of multicultural teacher education, and each includes its own
hibltographv. In Part V, a cross-cultural approach to multicultural
cducation is hriefly discussed. An appendix includes dozens of names
and addresses of individuals associated with the conference.

—h5- .
Jakobovits, Leon'A. "The Encounter-Communication Worlkshop for Lan-
puage Teachers.”™ “in Frank Pialorei (kd.), Wyﬂfbjﬂﬁw}lﬁl_iltﬁﬁﬁﬁﬂ'
Tucson, AZ: University of Arizona Press, 1974, pp. 25-48.

The author outlines a program of in-service training for teachers
and other schoot persomuel which is designed to foster better nnder-
standing of the ;)r<7l)l(wns$\\irxv<)l\/(wl in the education of minority chitdren.

O

ERIC

Aruitoxt provided by Eic:



F'wo tvpes of activities are involved: (1) an objective analysi  of
role-dvadic interactions in the school in terms of o lineuistic-comn-
munication model, and (2) an analvsis of the subjective aspects ot
interpersonal relations in the school. Workshop scessions lead nlti-
mately to the development .of action programs designed to introdoce
changes in counterproductive modes of personal interaction.  Method-
olouicallv, the workshop draws upon the academic tradition of objec-
tive analvsis as well as the experiential/subjective tradition of
sensitivityv trainine encounters,

66—
Tohn, Vera Po "Stvles of Learning--Stvics of Teaching.” In Courtnesy
B. Carden, ot al. (Fds.), Functions of Language in the Classroom.  New

York, NY: Teachers College Press, 19720 pp. 331-343.

The author reflects on the efforts of B.I.A. teachers to instrict
Navajo children in the use of Fnelish, describing most teachers as
being long on missionary zeal and short on sensitivity to the learnine
stvles of their charges.  She emphaticallv denies that the children
arce intcllectually deficient and provides facts to bhack up her con-
tentions.  She notes, for cexample, that Navajo famil s cncourave
their children to approach the world visually and kincstheticoal v, in
contrast to the middle-class mainstream emphasis on verbal skilgs.

—67 -
Kandel, Denise B., and Lesser, Gerald S, Youth in Two Worlds. San
Francisco, CA: Jossev-Bass, 1972, 217p.

Kandel and Lesser undertook to studv the influcnces of the school
and the familv on modern vouth, and to do it in cross—cultural per-
spective.  Furthermore, thev undertook to replicate and extend the
well known rescarch carried out by James S. Coleman and reported in
Tﬂl?.f\?kllﬁL%FleE-“SEB:jfZE)" (Coleman wrote the forward to this hoolk.)
Differences exist in the findings of the two studics. but once necord
not be familiar with Coleman to appreciate Kandel and Lesser.  Nei-
ther does one need to be specificallv dinterested in the adoleseent s
of DPenmark; most readers will find the Danes a useful foil aeninst
whicn to sharpen their understanding of American vouth. Informat ion
concerning schools is found in three of the chapters.  The entire
studv apparentlv was carried out bv means of questionnaires, with no
intervicews heing conductod.

__{‘, -
Foelman, Herhert Co, and Ezeliel, Ralph S, Cross=National Fncountor:s,
San Francisco, CA:  Jossev-DBass, 1970, REOT

he aathors nresent the resalts of an intensive eviluat jon of o
multinat fonal seminar for broadeastine specialicts from sistoen cou
tries who spent four monthe stadving, cxchaneine fdeas, and Crave] -
Pine in the 'nited States. The seminar took olace at Brandeio I'ni-
cersite during LOA2 0 ander State Denartment aponsorshin., The ant hors

[N
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findings-—-including a summary list of ingredients for a satisfving
exchange program--are conveniently set forth in Chapter 15, and will]
have value for those who are involved in organizing short-term cross-
cultural exchange programs. '

-A9-
Kimball, Solon T. Culture and the FEducative Process: An Anthropo-

logical Perspective. New York, NY: Teachers College Press, 1974.
285p. :

This work provides an anthropological perspective on education
that is valuable as a general background to the various specific sta-
dies of cross-cultural problems in education. Some of the topics
covered by Kimball include (1) the methodology of educational anthro-
pologists, (2) anthropology and teacher training, (3) the relation
between the image of the child and methods of teaching, (4) the re-
lation between the organizational environment of the school and the
child's response to teaching, (5) education as a factor in community
and national development, (6) the transmission of culture, (7) the
dangers inherent in the growing lack of congruence between educational
practice and changing sociocultural patterns, and (8) the value of
anthropological research in the formulation of educational policies
and programs,

-70-

Kneller, George F. '"The Impact of Culture.” In George F. Kneller
(Fd.), Foundations of Education. New York, NY: John Wilev and Sons,
1971. pp. 49-73.

This straightforward, readable article provides a gond overview
and introduction to the relationship bhetween culture and education,
and to the problems encountered in schools where different cultures
come into daily contact. After defining terms, Kneller discusses the
conflicts between ideal and manifest values as well as between domi-
nant and minority values, the discontinuities between child and adult
norms in American culture, and the problems created by 'cultural lag"
in a rapidly changing society,

-71=-
lLafayette, Robert €. (Ed.). The Cultural Revolution in Foreign Lan-
cuaye Teaching. Skokie, IL: National Textbook Company, 1975. 155p.

This "Guide for Building the Modern Curriculum' includes selec-
ted napers from the 1975 Central States Conference., Of particular
relevance to those interested in cross-cultural problems arc papers
on the analvsis of language and familiar cultures, the analveig of
French and Hispanic cultures, the evaluation of cultural lear:.ings,
and the preparation of teachers for cultural pluralism.  These papers
as well as the others in the volume are practitioner-oriented.

TN
-~
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Lambert, Richara D., and Bressler, Marvin. Indian Students on an
American Campus. Minncapolis, MN: Universitv of Minncsota Press,
1956, 122p.

The subjects of this studv included sixtcoen Indians, two Paki-
stani, and one Singhalese enrolled at the University of Pennsvlvania
during 1952-1953. The authors relied heavily on the concept of
"role," explaining that the Asian students saw themselves as acting
in three basic roles: student, tourjst, and unofficial ambassador.
Thev admit that some of the data gathered (including extensive psv-
‘hiatric interviews of one of the Tndian students) could not be in-
tevrated into this framework ecasilv. Their main thesis is .. .that
the major determinants of the experience of Indian students in the
United States lie in India, not here...”" Implications of the find-
ings are discussed.  In the appendices is a verbatim account of a

lony and revealin interview with an Indian student.

~73-
Landes, Ruth. Culture in American Education. MNew York, ~7T: John
Wilev and Sons, 1965. 330p.

The author describes an experimental teacher-teaining program
in California--the "Claremont project”--which pair d anthropology and
education in order to help classroom teachers, social workers., and
other personnel deal more empathetically with "preblem children' of
diverse ethnic and cultural backgrounds. The pro, ¢t offerced the
participants "...no simple rule of thumb for teach.ng their multi-
cultural classes. Tnstead, it showed them llow to recast their views
of classroom problems in terms of the liverse cul’ 1l traits and

dynamics manifested by individual pur-1+ and teac rs."  Three an-
pendices discuss the Mexican-Americar fimilv., t° differences ho-
tween the United Kingdom and the United €., . < horespect to black-

white relations, and Amcrican Indians in topsiticn,

—74H=-
Landis, Dan, et al. "Behaviaral TIntentions and Normz of Urban School
Teachers."  In Gajendra K. Verma and Christopher Baglev (Fds.), Race
‘{”ft.JZ@l[@ilt_Lfﬁl_flfltflS‘i“flil[t)lr3"“ . London, UK: heincmann Baueat ional
ooks, Ltd., 1975, pp. 117-144.

This article reports on selected aspects o) resvarch-in-proyress
relative to cross-cultural difficulties oceurr iny in urban schools
where many of the students are lower class dlacks.  Mueh of the dis-
cussion relates to methodological concerns,  The basic finding was
that neither race nor sex scems to he the most salicnt characterstic
defining subjective cultural differences (in teems of norms, intoen-
tions, and behaviors) in the cliassroom. Major dissimilaritices between’
teacher and student were found to stem primariiv from differences in
social class.  Called into question is the propocition that teachers
of a plven ethnie gronn can, ipso facto, communic ite most obfeet fvely
with stadents of the same othnic oroup.
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—75-

Leacock, Eleanor. '"The Concept of Culture and its Significance for
School Counselors." In F.A.J. Ianni and Edward Storev (Eds.), Cul-
tural Relevance and Educational Issues. Boston, MA: lLittle, BfEGE,
and Co., 1973. pp. 189-200,.

Although addressed to counselors, lLeacock's article is a good
introduction to the concept of culture for educators of all kinds who
ar» new to the field of cross-cultural problems in education. She
performs the additional service of demonstrating how terms such as
"the culture of poverty' can be used by lazy or insensitive educators
as stereotypes under which to burv disapreeable students. The cul-
tural dimension, she argues, has use only insofar as it is helpful
in understanding the individual as an individual.

—7h-
lLevno, Arlev W. Rencontres Culturelles. Skokie, Il.: National Text-
book Co., 1977. 110p. Teachers Guide, 32p.

This book includes a series of 50 French-language minidramas in-
volving American students in interaction with French youth and their
families. Modelled on the "culture assimilator' apnroach to cross-
cultural training developed by Harry Triandis, this is the French
version of Encuentros Culturales, reviewed in this bibliographv (sec
Snvder, Barbara, below).

~77-
I.~hman, Joseph ID. Cultural Patterns in Urban Schools. Berkeley, CA:
lIniversitv of California Press, 1967. 210p.

This unusual "™anual for Teachers, Counselors, and Administrators"

wias vritten "urder rhe direction of'" lLohman, who is Nean of the School
of Criminnlogy ! "e.keley. His message throughout the volume is tha
schools m:st ner® nm the task of teaching to minority students those
mainstresm calinrsi, patterns necessary for survival in the larger so-
ciety in wreh o wav rhat the minority cultures’ norms and values are
not disnrce,cd, Ieruan's book, which demonstrates exemplarv sensitiv-
ity to min-ric., ov..rural patterns aud perspectives, is organized as

follows: threr sturies illustrating a classroom problem are each fol-
lowed by questions for discussion and by comments from Lohman. These
in turn are followed by excerpts from relevant social science litera-
ture. The pattern is then repeated--five times in all!--so that the
topic areas of cultural differences, self-image, school process, au-
thority relations, and the relation of school to life experience are
covered. The volume lends itself to group process as well as to in-
dividual use, and the excerpts from the social science lTiterature form
a sort of annotated bibliographv.

Longstreet, Wilma S.  SEE entry -131-.
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“aves, Nathaniel H.  "Teacher Training for Cultural Awarcness.'  In
David S. Hoopes et al. (Eds.), Overview of TIntercultural Education,
Training and Research. Volume I1: Education and Trainiqgiw—TJ:ﬂ{fnu—
ton, DC: Society for Intercultural Education, Training and Rescarch,
L9780 pp. 35-44.

The author discussces and analvzes the goals of trainine provrams
desgigned to enhance cultural awarencss in teachers, and argues that a
critical but rarelv emphasized goal is that of instilling an awarc-
dess of one's own cultural perspective. He also lists and Jdiscusses
seven specific skills that teachers should gain in an effective train-
ning nrogram. Appendices include lists of (1) organizations nroviding
uscful materials and information about cultural studics., (2) sources

of audiovisual materials, and (3) organizations providine a ranve of

other assistance and materials. Compdete addresses of all sources

and orvanizations are included. Note: The containine volume mav he
o4

ordered for 4,965 from the Intercultural Network, 9NA North Shring
Avenue, La Granee Park, 11 603525, '

~79-

Mebermott, R. P. "Achiceving School Failure: An Anthropological An-

nroach to Tlliteracv and Social Stratification." 1In Georee D. Spind-
ler (Ed.), Edvcation and Cultural Process: Toward an Anthropology of
!guﬂiggggg. New York, NY: Holt, Rinehart & Winston, 1974, ppn. 82-118.
In this carefullv reasoned and thought-provoking article, Meher-
mott examines the. politics of evervdav lLife in classrooms as well as
societv at large, and develops the theorv that in contexts where "host
community' teachers and "parian' students interact, the students often
find it sociallv expedient to learn not to learn. This theorv is
grounded in Bateson's distinction between the informational (content)
and relational (command) elements of all interpersonal communicat ion.
Where unfavorable or inappropriate relational contexts are establishel
bv teachers vis-a-vis certain students, those students tend to "take

sides" against the teachers and decline to nerform, which involves
famong other things) sclective inattention to the academic information
being imparted. Although such attitudes and behaviors on the vart of
the teachers might be scen as "insensitive' or overtly "racist," Me-
Dermott scems to attribute them rather to ignorance and cthnocentr. sm
activated by factors other than (or in addition to) overt phusical
traits. McDermott views illiteracv as a "situational achievement "
and emphasizes that children who don't (or won't) torform scholagt jo-
allv often show high intellivence in neer group contexts.,  This arti-
cle draws uvon and intevrates a wide variety of discinlines and con-
cludes with a bibliographv of over. 100 citations.

-80)-
Mead, Margarct. "our Fducational Emphaces in Primitive Perspect ive,!
In George N, Spindler (Ed.), Hdgun:ri(yw and Calture, Lew York, VY
Hott, Rinchart & Winston, iUﬁ@.w-ﬂﬁi so0-300.

Mead arvuen that the breakbdown of self-contained and colt=roapect -

;ooenitural homopencity (as found in small primitive soctotica) b

-
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changed the emphasis in education from the desirabilitv of learning to
the desirability of teaching, with teaching being viewed essentially
as a process of indoctrinating the learner with beliefs and facts that
he or she does not sece the recessitv of learning. In short, education
has become a device for maintaining power over others. This article

is old, but, in the opinion of this reviewer, timeless. Mote: The
article also mav be found in John Middleton (Ed.), From Child to Adult.
Garden Cityv, NY: Natural Historv Press, 1970. pp. 1-13, V

-81]-

Meadowcroft, Jean, and Folev, Touglas E. "Life in a Changing Multi-
Ethnic School: Anglo Teachers and Their Views of Mexican Children."”
In Hernan LaFo.. aine, et al. (Eds.), Bi ingual FEducation. Wavne, NT:
Averv Publishing Group, 1978. pp. B84-88.

This short article is an interpretative ethnographic descrintion
of how Anglo elementarv school teachers in a small South Texas school
perceived and interacted with their Mexican students. No suggestions
arc offered for improving the teachers' acvtitudes and classroom be-
havior--the reader is invited, however, to "draw his/her own cosflu-
sions."

-32~- !
Meier, Deborah. Reading Failure and the Tests. New York, NY: Citv
College of New York, 1973. 138p.

In this brief, illustrated volume we have a classroom teacher's
non-technical and spirited arguments apainst the use of competitive
normative tests of reading ability. Meler demonstrates a clear ap-
preciation of the menner in which young children from a wide varietvy
of culturai and socio-economic backgrounds respond, cognitively and
affectivelyv, to the individual test items, and how their natural in-
terests, acquired knowledge, and imagination is thwarted by the tests.
She discusses the middle class blas of the tests in terms of vocabu-
larv, subject matter. scnteuce structure, conceptual development, cul-
tural conventions, and value judgments. In particular, she shows how
some  of the visual images (line drawings) emploved in tests are mis-
leading for a wide variety of reasons, especiallv to non-middle class
and other culturally non-mainstreamchildren. Note: Available for
$.75 from the Workshop Center for Open Education, 6 Shepard Hall,
140th Street and Convent Ave., New York, NY 10031.

—8=

Mishler, Anita I.. '"Personal Contact in International Exchanges."
In Herbert . Kelman (Fd.), International Behavior. New York, NY:
Holt, Rinehart & Winston, 1963, pp. 550-561.

Drawing substantially on the studies made in the 19505 at the
lmiversity of Minnesota (sce, in this bibliographyv, Beals and Hum-
phrev, Bennett et al., Lambert and Bressler, Morris, Sewell and Da-
vidson, Scott, and Selltiz ¢t al.l), Mishler examines some of the im-
portant variables affecting the degree of personal contact with Amer-
icans as well as the reactfon to the sojourn in America on the part
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of exchanee students.  Her gtudy is unusaal in that it concentrates
onocertain factors antecedent to the trip abroad: the relative PoOsi-
tions (in the international power/prestige hierarchy) of the host
natiorn and the sojourner's naticn, the sojourner's relationshin to
his/her own nation, and the goals of the sojourn. Mentton is also
made of the cultural differences separating host and home nation.

_84=
Morris, Richard T. '_I'}_pi-_i_j'wo—l-:';_ig__“[_irro_r. Minneapolis, MM: Universitvy
of Minnesota Press, ]hﬁO:A—§TSp. -

This volume r.sorts on a studv of over 300 foreipgn students from
fod mations who were studving at U.C.L.A. Suhtitled "National Status
it Foreimn Students' Adjustment,' its findings are pitched primarily
to the needs of foreign student advisors. Appendices include dozens
ot tables detailing the findings of the aquestionnaires and intervicws
Adninistered to the foreign students.

_85-
Muserove, Frank. "Fducation and Culture Concept.'" In F.A.J Tanni
and Edward Storev (Ids.), Cultural Relevance and Educ“tiQTlluEﬁﬁRRH'
Boston, MA: Little, Brown and Co., 1973. pp. 12-28. .
Musprove was a teacher in pre-independence Uganda: in this arti-
cle he reveals some striking disparities between his British culturnl
background and that of his students. The cognitive divergencices are
particularty well documented--for example, the differences in the wae
tercher and students viewed concepts stich as "libertvy," "oeravity,'" and
"povertv.'" Musvrove found ultimately that he had to alter his entire
pedagovical approach in order to overcome the effects of these differ-
ences.,

—-Rb—

Oaklew, Robin (Fd.). Now Backgrounds: The Immiprant Child at_Home and
at School. Fair Lawn, NJ: Oxford Vniversitv Press, 1968, 136,
—m‘ﬁﬁ{dgroduct of the Institute of Race Relations in London, Fneland,
this book was designed to meet the need of British school teachor . for
a better understanding of the family and educational hackerounds of
immigrant ~hildren.  The focus is on four immigrant groups: “est In-

dians, Cvpriots, Indians, and Pakistanis. Also discusscd in veneral
terms are the psvehological difficulties that the culturallv difforent
child mav experience in Britain, and the implications of the presence
of these "new backerounds" for individual teachers as well ae the odin.
cational svstem as o whole.

)

e
Otvro, ('iwnru(' G Teaching about Perception: The Arabe. Dbenver, o
Center for Teaching International Relations, 1977, Pidn,

This teaching anit containg 17 classroom activities that can b
used in instructing intermediate or secondary student s aboat Dercenst ion

b=t
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in a cross-cultural context. Materials in the unit enable the stu-
dents to better understand the nature, origins, and behavioral effects
of their perceptions about Arabs. The unit is not intended to provide
a historical nr cultural backgtound for undcrstggaing the Arab peoples
or their role in the Middle East; the unit is intended to direct the
attention of the students to the origin and effects of stereotvpes in
belief and behavior, using Western perceptions of the Arabs as an exam-
nle.  The approach of this unit can be adapted so that other minoritices
or non-Western groups become the focus. Activities suggested include
compiling survevs, analyzing songs for stereotypes, expressing atti-
tudes about situations involving Arabs, searching for information about
Arabs in a kind of scavenger hunt, and examining textbouks for data
about Arabs. All student handouts arc included in the document. Note:
Avaiable for $6.55 from CTIR, University of Denver, Denver, Colorado
80208.

—88-
Pearson, Robert P. (Ed.). Through Middle Fastern Fves. New York, NY:
Praeger, 1975.

Pearson's aim in this volume is to help develop "A sense of em-
pathy with human beings cvervwhere and at the same time to help us
learn more about ourselves."” Through these pages, the peoptles of the
Middle Fast speak for themselves, so that others may better understand
why they think and act the way thev do. Included is a teacher's guide
with lesson plans. (This annotation adapted from a review appearing
in The Bridge.) Note: This volume and the teacher's guide can be or-
dered for $6.55 from the Center for Research and Education, 1800 Pon-
tiac, Denver, CO 80220.

~89-

Pederson, Paul (Ed.). Readings in Intercultural Communijcation. Vol-
ume TV: Cross-Cultural Counseling. Pittsburgh, PA: Societyv for Inter-
cultural Education, Training and Research, 1974, 146p.

The seventeen articles in this volume are divided into four major _
grouns having the following headings: "Counseling Guidance and Therapy
Retationships,” "Inteccultural and International Adjustment," "Culture
Groups in American Society,' and '"Cross-Cultural Counselor Training "
Amony the articles are scveral dealing with the counseling of Asians,
Mexican-Americans, Chinese-Americans, Blacks, and Native Americans: one
article retates Zen Buddhlsm to counseling psychologv. None of the
articles in this volume is inecluded in the velume edited by Peders.n
ot al. in 1976 (next entrv below). Note: Avaitable for $4.95 from the
Intercaltural Network, 906 North Spring Avenue, La Grange Park, 11
6055
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Pedersen, Pacl, ot al. (Fds.). Counseling AL‘I"OSS‘V_(fll'l’[‘l‘l—r}'};. Honoluli,
HI: The University Press of Hawali, 1976. 228p.

The cleven articles ineluded in this volume cover topics such as
racial and cthnic barriers in counseling, value differences amone
Anerican Indians, the use of Western—hascd tests in intercultural
counseling, cultural sensitivities in coun wlineg, and the use of so-
cial learniny theorv in preventing intercultural adjustment problems.
In addition, three of the articles deal with the use of psvehotheran
in an intercultural counseling context .

-9}~
PLilips, Susan U. "Particisant Structures and Communicat ive Compe-
tence: Warm Springs Children in Communitv and Classroom.” In Court -
nev B Cazden, ¢t al. (Eds.), Functions of Language in the Classroom.
New York, NY: Teacher's (Iollt's{(T.Pr(=ss, 1972, po. 370-304. T
This article is an informed and thonght-provoking analvsis of
the differences separating Indian (Native-Ancrican) and non-Indian
sociolinguistic behavior in evervdav home and community settings,

and an cxplication of the reasons whv Indian children cxpericnee con-
siderable difficulty in accenting classroom interaction patiorns as
thev tend to oceur under white teachers. Philips does not reach the
firm conclusion that teachers should adapt their methods to fit ITn-
dian students' communicative stvles; rather, noting that such of fort <
have been counterproductive for those students who continue their
cducation in white-dominated secondary schools, she leaves this cru-
cial question thoroughly analyvzed but unanswered. This article mav
be read profitably either for its specific content (Indian-white

differences) or as an excellent model of cross-cultural analvsis.
Is

—9J-
Pusch, Maraarct D, "The Cultural Connection: Foreign Students in the
Schools." In Dhavid S. Hoopes (Ed.), Readings in Intercultural Commu-
nication. Volume V: Interculcural Proygramming. Pittshureh, PA: So-
cicty for Intercultural L-Iducati_on. Training and Researct,, 197¢. Pp.
198-1h4.

This article describes a successful program in Svracuse, NY, in
which foreien students from the local universitv were brou, ht into
clementary school classrooms to meet with small vroups of children.
These meetings were not isolated presentations, but rather repeated
semi-structured contacts involving two-wav information cxchange and
allowing personal bonds to be formed over a full school vear.  Be-

]

ft in terms of cross-cultural difficelties and the U-curve hvnothesis,
The propram produced positive. results for teachers and parents as well
s for clementary pupils and foreipn studente. The elementary pupilsg
were of diverse racial and sociocconomic backerounds.  Pusceh noted
that a similar successful program wes run in Phoenix, A7, at a school
on an Indian reservation.
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Pamirez, Manuel IIT, and Castaneda, Alfredo. Cultural Democracy, Bi-
copnitive Development, and Education. New York, NY: Academic Press,
1974, 188p. )

This well-written, thoughtful volume discusses in both theoreti-
cal and highly practical terms how educat rs--¢lassroom tcachers in
narticular--can nromote "cultural democracv' and "bicognitive develan-
ment."  Cultural democracy is a term suggesting that persons have the
rieht to retain their ethnic ties while learning and adoptin: "main-
stream' wavs, and that ultimately thev, mav become bicultural. Jicaou-
nitive development sugeests that persons can and should learn to func-
tion in both the "field independent” and "f

ficld sensitive! cognitive/
affective stvles. The latter two terms arc developed and refined from
research on perception by Witkin and his colleagues, In large measure,
however, this book is based on the authors' own extensive rescarch and
deep knowledre of Mexican-American communities and children. TIncluded
are sample asgsessment instruments, numerous concrete supgest ions for
teachors, and bibliographic references. ‘

O =

Rich, Andrea I.. TInterracial Communication, New York, Y: Harper and
Row, 1974, 207p. '

This volume is intended as an introduction to the manv factors
bearing upon interracial and interethnic interaction. It otfers de-
scriptions of various interracial interaction situations and suwcests
possible reasons for the existence of problems and misunderstandings.
Some of the topics covered inelude perception, prejudice, stereotvpes,
role theory, attitudes and values, nonverbal behavior, and laneunage.
The final chapter presents a plan for teachlne and sureestions for cx-
vreises are oftered at the end of each chapter

b)
-4~

Satinger, Marion €. (Ed.). The Intercultural Traveler: u'.(‘_g_('_l)y_r_'_s_
Cuide.  Durham, NC: Center for International Studies, 1977, Tap.,

Although briof, this pamphlet is an excellent introduction and
»uide for anvone vwho wishes to gain a measure nf cross-cultural under-
standing from a journey to a foreign countrv. Covered in a clear and
thoushtful manner are topics such as how to prepare for cultural an-
derstandin, orior to leaving, wavs of observing and recording doring
the journey, potential problems (such as time shock, culture shock,
and A varietv of bhiases), cstablishing rapport, understanding, the cul-
ture concept, and transferring the exnerience to scudents folloving
the return home,  Also included 1s an area-specific biblioeraphy of
books and filmsg as well as a useful "three-dimensional checktbiot
(with major Jdivisions heing Material Conditions, Social 1Life, Tdeol-
apy, Relioion, and Ritual) for puiding inquirices and observationsg.
Note: Available for $2.60 from the Center for Research & Fducation,
1HROO Pont fac, Denver, CO 8O0, '

- -
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salisborv, Lee He "Cross-Cultural Commuunicat fon and Deamat i Wituall,"
e Lee Thaver (Fdu), Communicaticn: hnnvvpts and Perspect {ves, Wash-
inston, NC: Spartan Books, 1967, pﬁ.'77¥dﬁ.>' -

Salisbury presents a sonsitive and well document od deconnt o
the crons—cattural Jdifficultics faced by Fskimos and other nat jve
Alaskan students whose ceducation increasinglv draws them awav Urom
their teoaditional culture.  The outraveous discordancy resultine rom
clving vouny Eskimos Dick and Jane readers is onlv the most hlatant
ot tae problems discussed by Salisburv; amone other cross—cultural
problema treated in this article are the use and avceptianee of osi-
lenee, ti)" quality o interpersonal relations, the sieniticance o
hich school praduation, and the nevebological tunction of dancine.
Part of the article is Jdovoted to the author's enthusiast ic Jdelonse
of "Tiving theater™ (a form of dramatics) as havine the potent ial tor
nuitine the world's pooples.

-G
Saviltle=Troike, Muriel. f\ﬂﬁLUbLJ&LlBLUEUB;_KQ_EhﬁﬂﬁlﬁﬁHTP“m- Rosalen,
VAT National Clearineghouse for Bilingual Education, 1978, AWEEI
Written by a leading linguist and proponent of bilincual oduca-
tion, this bricf volume intelliventlv and practicallv approaches the
reaquirements for effective bicultural oducatior.  The author aveide
the usual ritfall of approaching the subject from the all-people-are-

essentic’ tey=nalike perspective, and concedes at the outset that ovcul-
turation and acculturation are legitimate functions of schools.  Noev-
crihiebess, respecting the colture hrought to school by the child is
critival, and Savilte-Troike explains how to recognize and deal with
non-mainstream cultures in the classroom. At the heart of the book
is g long serivs of questions concerning all aspects of culture that
cducators must ask'not onltv aboat the children thev are scrvine but
aluso abeut themselves.  Another chanter supgests a variety of sonsi-
tive wavs of finding the answers: n third discusses applications of
the cultaral information in ifastruction, curriculum, and evaluation.
Anoextensive bibliography is included. Note: Available for $4.30
from the NCRE, 1500 Wil.on Blvd., Suite 802, Rosslvn, VA 22204,

S48
Schwart.s, Florence, ot al. :X“CYLNSSTfllltl”ﬂikﬁ}iﬁ?(ﬂlﬂﬁﬁltﬁi5\ Non-triadi-
tional Apnroach to Social Vork Fducation. San Francisgeo, CA: K & F

Research Associates, 1977,

his volume deseribes a project by vhich the Hunter Colleve
School of Social VWork attempted to train its craduate students mor
cffectively to serve the Spanish-speaking nopulation of New York it
The core of the training took place in Puerto Rico over a fifteen
week period, ad involved more than 250 hours of lanvuave training,
Livine with a host familv in a barrio of Ponce, becoming involved in
commun ity activicties, aad working with Puerto Rican social asoncics.
The cuitural aspects of the trainineg focused un cross-cultural com-
ranication skills, the nature and response to culture shock, and the

g
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etftect of cultare on cross-cultural haman relations. Sceond vear
nolo stulents were the recipieonts of the training which was provided
by FEducational Research Hvstems, Tac. SThis annotation was adapted

fron. a4 review appea. iny in the newstetter "Communique.'™)

~-00-

Scott, Franklin D.  The Americ.n Bxperi nce of Swoedish Students. Min-

neapolis, MN: University of Minnesota Proess, 19560 126p.

Scott's subjects were [ifty students from Sweden and Norwav whe
we-e studving at the University of Wisconsin. Besides discussine his
methodology (which was prirarily psvehological and sociological),
Scott vrovides the reader with information about the students’ aca-
Jemic adjustment, their incidental learning and social expericaces,
and the effects of American studv on their personalities and adeas.
One of his conclusions is that Sweden and the United States do not
have profound differences at the core of cultural values. Further-
more, Swedish students were able to profit from their American exper-
ionce because thev did not fear American imperialism, had no sense
of cultural inferioritv, and felt no deep-seated historical resent-
ment towards the United States (all of which are factors aftecting
foreign students from certain other nations).

-100-
Seelve, H. Ned. Teaching Culture: Strategies for Forevign Language
Fducators. Shkokie, Tl National Textbook Co., 1074, 188n.

In this volume we learn that teachers of foreign langsuaves for
anv vears have been developing technliques for teachine foreign cul-
tural patrerns in their classrooms. Scelve has beer at the forefront
of this movement, which, juc ng from his 2l-page bibliographv, is
a well developed one indeed. For those attempting to teach deep cul-
ture (whether or not they are lansuage teachers), Lcaching Culture is
indispensable because it is fulil of practical advice, examples, models,
and samples.  For those attempting to cope with cross-cultural prob-
lems in their classrooms it is useful for its plainlv stated insights
into the nature of deep culture and for its suggestions concerning
wavs of dealing empatheticallv with culturally different stulents.

-101-

Selltiz, Claire, et al. ttitnies and focinl Relations of Foreign
Students in the United State. Minneapolis, MN: University of Minne-—
sata Press, 1963, 434p.

This volume is a stadv of foreian students' characteristics, so-
c¢ial relations, adjustments, and attitudinal transformations in the
I'mited States while thev were studvine at the universitv level. Most
of the research was carried out at the I'miversitv of Minnesota during
the 1930s. Appendices to this work digcuss methodological matters in
detall and include 259 tables. The conclusions are conveniently sum-

T

marized in Chapter 9: "Our Uindines in Terspective.’
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-100-

Seweli, William\H., and Davidson, Olur Scandinavian Stuwdents on
an ';\_mur’_l_g_._}n__A(I.'mpt}j\i. Minneapolis, MN: 0 rgitv of Minnesota Proas,
1961, 13490, \

This vols :‘vi\n‘ts the tindings of a4 study of fortv student o
rrom Norwiv. ookoNand Sweden who were enrolled at the University
of Wisconsitn vy the 1952-5% school vears.  The principal Jdata
cane from a series of 'Lli\\on::.ivo interviecws with each student ot in-
tervals durine his or hertstav.  Additional information wis acouired
through teachers' and adviswrs' ratines and by meians of participrant
observation techniques. I‘}w\@;lior aims of the studv included obrain-
ine information about the academic and social adiustment of the sto-
Jdents, learning how their impredsions of the USA changed over the
two-vear period, and examinine the relationship of social, cconomic,
and intellectual factors in the r;l]‘uicnts' backgrounds to their atti-
tudes and the success of their sojourns.  The students ranved in v
from L8 to 40,

-103- N
Shirts, B, Carry. B_(?_E;»~B(lf>(i:“_r\r.(lr():%}‘\' 7(‘.11»1\701\1rc Simulation. La Jolla,
CA: Simile I, 1974, ) T N o

In this simulation game for un to 36 nlavers, the eronp divide.
into two teams designated the "Alpha" and "Beth" cultures. After
learnineg a contrived set of cultural patterns, wach team sonds rop-
resentatives to visit the other as particinant observers.  The object
is te demonstrate how easv it is to develop counterproductive atti-
tudes, to misperceive events, and to communicate pm\rlv when inter-
acting with a culture sharply different from one's owg. Note: Simile
[T markets a Bafd Bafa kit as well as dirccetions for canstructing a
homemade version: it also markets a version for fourth N\lrouuh cighth
grades named Rafd Rafd. The address of Simile IT is P.O.‘x\“’mx 10273,

L.y Jolla, CA 92037, \

~104-
Silvev, Jonathan. "The Social Context of fanguace Usage." In S.H.
Irvine and 1.T. Sanders (Eds.), Cultural Adaptation wi-r‘h_i‘n_q}(«)d_n*_r‘n\
Arrica.  New York, NY: Teachers College Press, 1072, AR AT I
Silvey poesinto some detail in describing the theorics of Rern-
stein that distinguish between "formal"™ and "public" lanevape, or
(resrectivelv) "elaborated” and "restricted" codes. These two tvnes
of speech patterns are related to the coznitive and affective stelos
of individuals and vrenps, to (respectivelv) "wuilt” and "shame"
cultures, and to fundamental difficalties in culturally diverse ¢lass-
roorms.  The focus of the article is Fast Africa, but this reviewoer
belicves that Silvev's analvsis has arniication in manv ¢lassrooms
where a teacher from one cultural bhakegroonmd is attemntine ro deal
with students drawn “rom another. Althoush this article ostensible
disensses Ianeuave and speech, it delres into manvy devp culenral
facters affecting interpersonal relations across cul tures.




-105--

Singleton, John. "Schools and Rural Development: An Anthropological
Approach.” In Philip Foster and James R. Shetficld (Fds.), Education
and Rural Development: The World Yearbook of Fducation 1974, London,

UK- Evans Brothers Ltd., 1973, pp. 117-136,

Although intended for specialists in international education,
this article has application wherever mainstream teachers are working
with minority students, cspeciallv in rural environments. Singleton
stresses (1) that not evervthing that occurs in school is "education,
() that onlv a fraction ! anvone's education is acquired in school,
(3 that manv colonial officials and expatriate educators implicitly
assume that their clients have no culture or a markedlv inferior one,
(%) that purposes served bv schools must be determined bv empirical
observation, and (5) that schools in a rural environment are almoat
certain to encourage students to believe that citv life is better,
the platitudes of teachers and texthbooks notwithstanding. Singleton's
points are illustrated with case studies from rural schools in Thai-
land and the Philippines.

-106-
Smart, Reginald. Global Village Conversation. New York, NY: AFS In-
ternational Scholarships, 1968.  30p. R

"Bridges and Barriers to Communication between Persons of Differ-
ont Cultures" is the subtitle of this introduction to the problems of
cross—cultural communication. The piecce deals effectivelv with both
the verbal and nonverbal barriers to communication, offers practical
advice on how the resulting gaps might be bridged, and punctuates all
with instructive examples. Smart believes that the erecatest barrier
to intercultural communication is personal insecurity. Npote: Order
this booklet bv sending $0.50 to AFS at 313 East 43rd Street, New York,
NY 10017,

—1.-
Smith, Carv R., and Otero, fGeorge (. Teaching about Cultural Awareness.
Denver, CO: Center for Teaching International Relations, 1977.

This manual for teachers focuses on perception, stevreotvyning,
prejudice, and discrimination as well as the concept of culture as a
"distinct set of values, norms, beliefs and standards bv which groups
of people are viewed as different from eacl. other.” It includes class-
room materials and bibliographies. 1Its intended use is with upper el-
ementarv, junicr and senior high students. (This annotation adapted
from 1 review appearing in The Bridge.) Note: Available for §7.60
from the Center for Research and Education, 1800 Pontiac, Denver, CO
30220,

-108-
Smith, Carv R., and Otero, George . Images of China. Denver, CO:
Cente: or Teachin.: I[nternational Relations, 1977.

This manual for teachers is not about China per sc¢, but about the
stereotvpical images students mav have about China and the Chinese.

ey
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LU makes v ot the considerable hodv of data oxistioe on Americ.an
Chinese perceptions and mispercentions about vech other.  Au o caue
studv in stercotvnine, the unit develons skiltls that mav be used 1o
explore students’ isioes of other eultural and cthnic vroups.  (This
Amnetation adapted from a review appearine in The Bridece.)  Mote:
Available for S50 from the Contor for Mescarch and Foaueat ion, =300
Pontiac, Denver, C0 300200,
_](‘|()_
Suvider, Barbara. l‘:‘ﬂ;ljl_(illt'r;ﬂ;lA(:lll»lillY‘fllt‘.\‘f Cross=Cultural Minidramas.
Skokiv, 1o National Textbook Co., 1a7s. QTap, 700 T

In this book we find 53 mini-dramas in Spanish, most no mot
than hali-a-page lony, creatine a situation (in most cases) in which
anAmerican exchange student in Latin America cncounters g onernloxin
cross-cultural problem because of the difforences hetweon North and
Latin American attitudes, varlues, roles, belicfs, or social expoct.a-
tions. After cach mini-drama, a question is poscd in Fnelish, and
four possible answers are siven in Fnelish from which to choose.
After cach possible answer i DAZCe e cnee is oaiven, and at o each of
these a sratement if found cxplainine why the answer selected o
wrony, or riehe. In short, this volume is a specics of Drovramnmed
textbook modelled directly on the "cultural assimilator” developed by
Harre ¢ Triandis and others.  The book is primarily desioned for use
with classes of Anglo vounystors who are being tausht Spanish, bt
would be excellent for the preparation of Anelao exchange students
preparing to co to Latin America.

=110~
spindler, George Do "The Transaission of American Culture.'  In
GCeorve D Spindier (Fd.), E_L;I_EI_(f.‘Eii.i_(_‘i]hil.[)_d__(‘,_l‘l.l—['pl,l_r}‘. New York, Ny
Holt, Rinchart & Winston, 1963, pp. 148-172.

In this unusual article. Spindler raiscs questions about the
disjunctive and counterproductive cvents that can and do occur in
classrooms where teachers o0 students come from differont socio-
cconomic strata within the w oculture=-perhaps within the same
town.  His concern is not noethnic differences, but rather with
subtle and out-of-awarencss infracultural differences in value nat -
terns. Spindler traces the origin of this probhlem to the process
by which teachers are acculturated, and closes by suggesting a4 po-
tential sofution.

-111-

Soindler, Ceorve Do "Why Have Minority froups in North America Boeen
Disadvantaged by Their Schools?"  In George D. Spindlter (Ed.), Edu-
cation and Cultural Process: Toward an i\_rlg_i1'ropo_l_gg_.\_:_’(ij'._dﬂl_l_(:gl_l»i.n_n.

(XA

Tew York, NY:oHolt, Rinchart o Wionston, 1974, noL AO-8T .

In this wide-ranging article Spindler discusses the fact that
the educational burcaucracy in a comnlex urban svstem functions in
some wavs bike an alien caltaral svstem in relation to the local
commimity and its chiddren.  Cross-cultural corparisons arcmnde cone-
cernine the nroblems vencerated by such an arrangement as well as
"l

fagiEAD)
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the solutions attempted by various minority vroups.  Discussed are
cthnographic studics of education and cultural transmission amone
the Hutterites and the Amish in the USA (Hostetler and Huntington,
1967 and 1971), Native Americans in Canada (King, 1967), Blacks near
New Orleans (Ward, 1971), the Sisala of Northern Ghana (Crindal,
1972), and Blacks in New York's Harlem (Rosenfeld, 1971).

-11.2-

Spindler, George Do "Beth Amme--A Case Studv of Culturally Detined
Adjustment and Teacher Percentions.”  TIn George Do Svindler (Ed.),
Fducation and Cultural Process: Toward an Anthropology of Fducation.

Swew York, NY: Holt, Rinehart & Winston, 1974, pp. 139-153.

This rather unscettling article reprots what anthropoloyical
ficldworkers Jdiscovered about a white, upper middle class, fifen-
vrade virl who was rated by her present and former teachers as one
of the best adjusted children in the school.  In short, she wasn't.
Spindler does not blame the teachers for their blindness to Beth Anne’ s
problemss instead, he describes them as culturallv conditioned actors
in a sclf-sustaining value svstem in which Reth Anne fit certain un-
gquestioned and rather rigid criteria for "success™ and "ad justment. "
Spindler draws-rather pessimistic conclusions, in part because the
teachers failed to significantly alter their perceptions of Beth Anne
after all findines were shared with them. Tmplications for teacher
trainineg are briceflv discussed.

-113-

Spindler, George Do "Transcultural Sensitization.'" In Ceorge D,

Spindler (Ed.), Education and Cultural Process: Toward an Anthropology
' New York, NY: Holt, Rinehart & Winston, 1974, pp. 440-

In this article, Spindler describes in detail how he went about
trvine to "sensitize' Stanford University sophomores who were living
and studving in Germanv so that thev would correctly verceive and in-
terpret features of the life and culture surrounding them. The method
emploved involved the use of ten still color photographs, five of
which are reproduced in black and white in the text. The students sim-
plv were shown the photos, asked to write down what thev saw, and, in
some cases, what the individuals in the photo were thinking and feel-
ing. This reviewer has mixed feelings about Spindler's method. On
the one hand, several of the photos contain visual information that
is insufficient for conveving all the cultural patterns seceminglv ex-
nected bv Spindler (for example, a photo of one womanin front of a
hbrick oven is expected to convey that the "Backhaus'is a social-gath-
oring and eossip center). 0On the other hand, Spindler's conclusions
with respect to perceptual fistortion in transcultural ohservation
(involving ambiguity, stercotvnical expecrations, and projection of
omotional states) are valuable contributions to the understanding of
cross-cultural problems.



-11h-
svinivasan, Lvra.  Cross Caltural Study Prints, Sceon! cdition, Re-
vised.s o Thompson, 7T InterCulture Associates, a7, At et

Black & white photovranhs.  Teacvhers Cuide, 3.

Mhis publication vrovides the teacher with oo unioue ot hod o
anpreachioy the stody of the advantaves and Vivitation: of oaltorad
sioht=cluesy (U is intended for use with students at o all Tevels,
besinnine with the upper clementary urades.  The 30 photovranhs oo
from a varicty of nations and cultures, and are ordeced rouvhle o
as o to descend in identitiabilitv.  Tn other words, the tivel nictures
are the casiest tor the stadents to dentifv Cin terms of where cach
was taken, wvhat is occurring, what technolovical foved is repreaentod,
and w0 forth), hat the process of fdentitication Fecomes increasine v
frustratineg so that the studoent beeins to realize that nis or her
preconceived celtural sivht-clues have limital jons and mav amount to
Palse stereotvpes.  The prints are alse useful for studvine cultnral
change resultineg from external influences, and for illustratine the
role of the United Nations in assisting the lessor developed conn-

trivs (manv of the photos are o UN developmental activitios).,  ° row
are nrovided concerning cach photooranh: (hese (dre uneven - -gom.
extensive, others vhollv ipadequate. A student responsce sheot |
Srovided to auide the inquiry of vounger usvrs of the prints. Notoe:

Avaitable for 31490 Vros InterCulture Associaten, Box U707, hombeaon,
CT 06H2TT.

-115-
Stembler, William. l_y14\1_\1_5_—_8;1r‘g_r‘:_»_;\_»C_r_g;;»s} (f11”1_L_171A7j£_0_3__i‘[}1‘1.Al_;1_(_1;)_n Fit. Doen-
ver, Coro o Center for Rescarch and Education, n.d.

Orivinally prepared as part of a curriculum on prejudice ant dis-
crimination for elerentary students, this simulation came is «imilar
in concept to R_;}_f;_i‘ R};_lf_(‘l, which is deseribed in this hiblioeraphy under
Shirts. R. Garv, above.  The booklet s a make-vour-own sct of inatroe-
tions.  (This annotation adapted froma review apnearime in The Bridec.)
Noter Available for $4.10 from ¢ snter ter Rescarch & Fdueation, 1800
Pontiac, Denver, CO 80220, '

_I]h_

Stewart, Edward D. American _,,(,:,‘!_I_At,,',lf_”_.lhvpﬂ,,‘f}’j}?_*5 A Cross=Cultural Por-
spective.  Pittsburch, PA: Societv for Intercultural Education, Train-
ing and Roseacsch, 1972, 96p.

NDespite its modest length, this monograph is a comprohencive and
Taeid analvsis of American assumptions. values, and sociocultiral gt -
terns, [ts intended andience ineludes Yoreien student advicera, Amer-
fcans workine or studving overseas, and other Americans who must fune-
tion in an intercultural wmilicu; its ondamental pPremise is that in
order for such neople o avoid cross—cultural misunderstandine- the-
must have a clear understanding of their own cultural patterns as well
as those of others.  Following a concentualization of the probhlen,
Stewvart discusses American natterns of thisking, forms ol activite
and social relations, perceptioas of the world, and Jdimensions of the
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self.  Wavs and means of applving this knowledge also are discussed.
Bibliography., Note: Available for $4.45 from Intercultural Network,
a0h North Spring Avenue, La Granpe Park, TL 60525,

-117-

Taba, Hilda. Cultural Attitudes and International Understanding. TIE
Rescarch Program Occasional Paper 5. New York, NY: InstitutvaY Inter-
national Education, 1953. 84p.

Thngpapur reports the findings of rescarch carried out on a nam-
hoer of American students who were on a study tour of France. Taba
supeests that there are three tyvpes of response to cross-cultural con-
tact, and she illustrates ecach one with a specific case studv. Her
Tindings challenge some common assumptions, such as the one that
cross—cultural contact leads to cultural tolerance and broader in-
sights. Particular attention is given to the interplay between in-
tellectual and emotional values in forming cultural jundgments. Fth-
nocentrism and prejudice are found not to be essentially the same.
Perhaps the most interesting of Taba's conclusions is that Amcricans
¢oing abroad should prepare themselves by studving their own culture

rather than that of the place to be visited.

-118-

Thomas, Robert K., and Wahrhaftie, Albert L. "Indians, Hillbillies,
and the 'Education Problem'." In Murray L. Wax et al. .(Eds.), Anthro-
pological Perspectives on Education. New York, NY: Basic Books, 1971.
np. 230-251.

Focusing on the Cherokee Indians and "folk-whites" of Eastern
Oklahoma, this article draws attention to the problems generated when
small communities or ethnic enclaves lag behind the mainstream cul-
ture. Primarv emphasis is on the effects of formal schooling that
attempts to reduce this cultural lag. The authors adopt a critical
and pessiristic stance, seeing the efforts of the 0.E.0. and similar
mainstream organizations as a form of colonialism in which acceptable
behaviors are dictated to those 'disadvantaged" individuals who want
to make it into the svstem. As evidence for their point of view,
they note that ethnic communities are making cver more dogged efforts
to resist fore. 1 assimilation. They also condemn mainstream emphasis
on individual achievement because it seldom includes anv provision
for entire communities to improve their collective ranks in the social

1

order.

-119-
friandis, Harry C. '"Culture Training, Cognitive Complexity, and Inter-
nersonal Attitudes.” Tn Richard W. Brislin, et al. (Eds.), Cross-Cul-
tural Perspecctives on LLearning. A Sage Publication. New York, NY:
Halsted Press (John Wilev & Sons), 1975. pp. 39-77.

In this thoughtful paper for the advanced reader, Triandis devel-
ops a paradigm for the study of intercultural relationships and reviews

a4
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aneerous relevant empivical studies. The paradicm survests that ol -
Cective behavior inoa o cnlturally different context reauive. dove Jon-
meng of Misomorphic attributions” (not unlike emmathe).  Suceesstul
cross-cultural trainioy leads to an increase in coenitive commle, it
cspecially in the abilities to increasinely ditferentiate amd dis-
crininate with respect to the behaviors of entturally ifforent oth-
crs.s Field independence/dependence is also related to covnitive com-
plesitvy. Highlv theorctical considerations (includine the Jdovelon-
nent ot complex mathematical formulas) are balanced in this article
b practical examples, some drawn from the classroom. Alan diccna |
i the "salture assimilator,"” a relatively efficiont mothol of opon -
cultura: trainine.  Extensive bibliographv.  (Note: For ooblicohed e
amnlos ot the "culture assimilator,"” see entrics in this hih'ioeraph
ror Suoder, Barbara, and for Levno, Arlov.)

-120-
Useem, Ruth Hill, and Yownie, Richard D, "Third=-Culture Hide,
Hernan LaFoataine, et al. (Fds.), Bilinoual Education., \avne, Ni:
Avery Puhlishing Group, 1978. pp. 128-138.

This article introduces the reader to “third-culture Bids" (TCKe) .
who are the offsoring of parents emploved or stationed ontaide of

In

their native countrv. e authors note that little rescarch bas bhoeen
conducted on TCKs, and deseribé the nature of such individoais' social
and ceducational experiences abroad as well as the problems thev face
npon returaing teo their "native” land following lone perinds of ab-
sence. A short list of supeested readines is included.

=121~
Kallman, Sandra.  "Conceptual Barriers to Cross-Cultural Commnnication.
In S.H. Irvine and J.T. Sanders (Eds.), Cultural Adaptation wvithin
Hodern Africa.  New York, NY: Teachers Collewe Press, 19720 pp. 35-47.
Although written for practitioners of international cduacational
development, this article will have wider appeal due to its convineing
illustrations of deer cultural differences of various kinds. Wallman
reparts on events in Basutoland where wide conceptual difforcnces in
the nse of terms of arca measurement, clock time, weieht, aad volume
nearly sabotaged well meaning government efforts to assist illiterate
Peasants in improving their nutritional intake, crop vields, aod the

Likeo  Also touched upon are wavs in which the peasants evrosaly mis-
understood various posters carefully drawn tor their edification.

The article underscores potential hazards in the assumption that non-
Western peoples will readily adart to Western conventions and concen-
tual modes.

“'7
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-12r-
Wax, Murrav L., and Wax, Rosalic H. "Cultural Deprivation as an Pdu-
cational Tdeologv." In Pleanor Burke Leacock (Ed.), The Culture of
Poverty: A Critique. New York, NY: Simon and Suhu.v.tvr..- 1071, '1;{\».” [ -
139,

In this convincing article, the Waxes relate  Seir experiences
at the Pine Ridee Indian Reservation and provide examples of the atii-
tudes of mainstream teachers and B.T.A. officials toward the "cultur-
allv deprived" Indians. The authors demoustrate how this term is
loaded with arrocance and paternalism, and how it is thoroughly
vrounded in iegnorance. Thig is tae article In which the Waxes coin
and explain their term "vacuum ideology,” and show how such an atti-
tude leads to cultural imperialism in schools and classrooms.

-123~
Wax, Murray L., and Wax, Rosalie H. "CGreat Tradition, Little Tradi-
tion, and Formal Fducation.'" In Murrav L. Wax ot al. (Eds.), Anthro-
pological Perspectives on Education. New York, NY: Basic Rooks, 1971,
pp. 3-18. o

This thouvhtful article examines the impact of the "Creat Tra-
dition" (the moinstream, rational/intellectual culture) upon the
"little Tradition” of small communities and ethnic enclaves, using

examples from the Waxes' Pine Ridee Indian Reservation experiences
to underscore the points. The term "vacuum ideologv" is discussed,
as is the notion of the "culturallv deprived child” (which is shown
to be utterlv ethnocentric). The article also has great vlue in
stimulating thought about the nature of past educational rescarch,
which the Waxes label "pseudoempirical" becuase it has failed to ob-
serve what actuallv occurs in schools. Finally, the Waxes arguce for
more humane concerns and processes in education, with less attention

to wavs of teaching better, faster, and more to ever vounger children.

~124-

Wax, Rosalie H. "Oglala Sioux Dropouts and Their Problems with Edu-
cators.” In Joan 1. Roberts and Sherrie K. Akinsanva (Eds.), TFduca-
tional Patterns and Cultural Configurations: An Anthropology o?jiﬂ}
cation. New YVork, NY: David McKav, 1976. pp. 216-276.

Wax compares and contrasts the values and structures of the Sioux
social svstem with those of the mainstream educa' ional establishment,
and discusces the overwhelming problems faced bv Sioux bovs who trans-
for from a Sioux-dominated dav school to a white-run boarding school
in the process of moving from eighth to ninth grade. The reader is
left wondering whether those who drop out within the first vear or so
mav be better of , at least in terms of human integprity, than those
who manage to graduate. The Sioux vouth are depicted as reckless,
daring, virile, courageous, proud, sensitive, and loval within their
peer group context, whercas the educators are painted as bureaucratic,
monotonous, regulation-hound, and ultimately dehumanizing.




Weekso BT ian Bey et ot olds Y. A Manual oof Structured Papoericon oo
o Cross=Caltural Learning.  Pittebureh, PAD Society for Interealtural
Slucation, Trainine and Rosear-h, 1977, IR PR

"

dhis manual deseribes 99 "structured experionces” that are -
sivned primarile to be nsed with sroups of adults o older adotoscent s
who come from o varicty of cultural backorounds,  The oxpericiiees
range from the simple to the complex, from relatively ohjective cuer-
cises to o sensitivity trainine-tyvpe vroun interactions, and fron the
completelv verbal to the completely nonverbal.  The 59 cxpericnees

are arranged under the tollowing headines: (1) Particinant Int rodince-
tion and Initial Group Expericnce, (2) Nynamics of Communication, ()
Slaritication of Values, (4) Ldentification of Roles, (5) Croun Pro-
cesses, (0 Recognition of Feelinegs qand Attitudes, (7)) Community In-
teraction, (8) Bratostorming Tasks and Protdlems, and (9) Maltinle Obh-
jectives.  Of particular interest is the profatory cssav, entitled
"Prosoand Cons of Using Structured Exercises in Intercultural Cronpe, "
multicultural groups to he thml;:htful- and convincine (scve paves ix-
i), Note: Available for S4.95 from the Intercultural Network, 206G
vorth Sprine Avenue, Ta Granee Park, I 60325,

B

Woleott, Harrv F. A Kwakiutl Villave and School. New York, NV Holt,
¥

Kinchart & Winston, 1967, T40p.

This anthropological studv of a rinv British Colunbian Indian
cormunity and its school was earried out by Wolecott while he corved
for one vear  as the resident village school teachoer. Woleott re-
cords with admirable thoronehness what happens when o white teacher
attempts to nrovide a middic class curriculum for voungsters other-
wise immersed in oa traditional culture. Manv important and nerplex-
ine questions about culture contact in the classroom are implicitle
raisedy Wolcott lTeaves the reader to ponder them on his or her own.
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foane, Aaron (Ed.). Fducation of Immigrant Student s: Tssues and
Arswers.  Toronto, Ontario: Ontario [nstitute for Studics 10 Fduca-
tion, 1975. 224p.

This volume is a collection of papers presented at a4 svmposiom
where individuals from diverse backerounds explored questions con-
fronting teachers, administrators, and others involved in the eduea-
tion of immierants. Most of the contributors spoke of the cxpericices
of dmmisrants in Enelish-speaking Canada, but many of the issucs ox-
plored are common to the French-speaking vegions as woll.,  The §ssues
discussed ranved from the ethical and philosophical to the nsrictical
and mandane. Some common threads running throuel the DApCers PN Linde
wiavs and means of promoting a positive self-concept among immicrant
children, and tdeas for facilitatine communication hetween cducators
and immigrants.  Note: Available for S6.00 from the Ontario fn-titut.
for Studies in FEducation, 252 Rloor Stro.t Wost, To:onto, Ontario
MO8 1Vh, Canada.
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dntz, Mites Voo Education Across Cultures.  Dubugue. AT Wi Iiam .
Brown Book Company, 1963, 401p.

This volume is primarily designed to serve as o text for educa-
tors workine in the American Southwest with Navajo, Pueblo, amd Span-
ish-American children. Yet, in some respects, Zintz's approach is
hroad: he delves into the foundations of education for minaritv proups,
examines the background of the tvpical middle-class teacher, and Tists
the barriers to educational successof bilingual/bicultural children.
Running as an undercurrent throughout the book is the assumption that
culturaliv different individuals eventuallv will have to conform to
mainstream wavs. Much attention is given to tanguage and tanguape
teaching, and dozens of practical sugpestions are offered for TESOL
teachers.  Of special value is an appendix entitled "Wavs of Working
with the Navajos."

—179-=

Zintz, Miles V. "Problems of Classroom Adjustment of Tetlian Children
in Public Elementaryv Schools in the Southwest.” 1In A. Harrv Passow,
ot al. (Fds.), Education of the Disadvantaged. Mew York, NY: Holt,
Rinchart & Winston, 1967. pp. 88-100.

Nrawing on vears of research (his own and that of manv others) in
the American Southwest, Zintz discusses the cultural differences sep-
arating the Navajo, Pueblo, Spanish-American, and Anglo peoples, and
relates these to problems in the education of children from cach of
the four groups. He suppests that at the root of the problems lies
not intellectual incompetence on the part of the children, but poorlv
prepared and cross-culturallv unsophisticated cla: sroom teachers.
7intz also »+nres that while it is admirable to talk about the preser-
vation of - inority cultures, the fact is that the minorities are
inexorably ‘ting toward the dominang Anglo culture; schools must
deal with this realitv no matter what social thinkers might advise.

-130-

Carter, Thomas P. Mexican Americans in School: A Historv of Fduca-
tional Neglect. New York, NY: College Entrance Examination Board,
1970.  235p.

The bulk of this bhook consists of an explication of data and in-
formation gathered by the author in extensive interviews with educa-
tors during visits to schools and special projects throughout the
Southwest. Three complex and interrelated sets of factors influen-
cing Mexican-American children during their school vears are identi-
fied: the nature of the diverse subcultures and. sociceties in which
Mexican-American children grow up; the kind and qualitv of tormal
education available to Mexican-Americans: and the nature of local and
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revional o social osvstems as well o the caual or uncanal opportanit e
thev afford this minority vroup.  Some of the ocres spocil el ls
dealt with by the author include achicvement and varticinat jon in
school, Mexican-American culture and values, novative selr—concent .,
sevrevation, separation within mix-d schools o Mexidcan-American teach-
cray the influence o the commnityv, romedial and corrective orocrame
For students, and procrams to chance the sehools., AN extensive hib-
Liovranhy is indluded.

Lonestrect, Wilma S. 0 Aspevts of Fthnice
Ux_ﬁlqwaLsLiy Classrooms.  New York, VW: Teachers (ol love Progs,
1978, 14hn,

-131 -
ity [j\ﬁ}Liﬁ}_ynd_U1ﬂ_}liﬁ'(u}n[nkw‘n

In thisverv recentiv published volume, lTongstrect discusses in
derat] \ii}u} basic aspects of ethnicitv: verbal communication, non-
Lortal communication, arientat jon modes s social value patterns, nd
intellectual modes.  She explains how ¢ lasaroom teachers can arrive
at o sarficientlv valid eencralizacions about anv ethnic vroun to enable
them to svstematically and empatheticallv alter the content amd nro-
cedures of their lessons in order to relate beottor to student s from
that «roup.  Although lonustreet 's major purpose s oto cxplain her
"action research” methodology, she develops her book ecaual lv as a
quasi-historical descrintion of how she and her vraduate and unde -
sradudare students worked out the methodology over scveral vears. A
few features of Longstrect's anproach are o asual and reaulre mention,
First, what she refers to as ethnicite s hat most neonle in this
Ticld refor to as culture. Nevertheless, vy workine definition of
the term is c¢lear, concise, and useful. Second, Longstreet vives the
anpearance of not haviag read deeplv in the cre-s-cultucal literature.
but of havine struck out boldlv on her own. The result is a little
contusion (sinch as lumping paralinguistics with verhal communication)
but also much fresh insight (such as creating "orientation modes” as
a separate category of nonverbal behavior, and postulatine ehat "scho-
lastic ethnicitv” is in some degree shared by all who attended school
in the United States). Finallv, Longstreet seems to have written this
hook at a time when her methodology was beginning to show promise but
was not vet fullv developed. This, too, is not a problem, for the
reader is lefr feeling that he can take Lonestreet's ideas and develon
them to suit his methodolovical preferences and nractical necds.  In
short, Aspects of Fthnicitv is an important contributicn to the ficld.
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o)
subject  Index  to o Critations

The numbers following cach index term refer to the document num-
bers that begin cach citation, noc to pave numbers.  [ndex terms such
as "Calture Contact” and "Caltural Difterences'” have not been included
because virtually evere citation in this hibliography concorns sucl
natters as these.

Acculturation: 27, 30, 31, 32, 47, o3, 18, 120, 127
Achicvement (Academicy: 47, 79, 112, 123, 130

Activities/Exercises ror Flementarv/Secondary Classroom Use: 2, 11,
20, 24, 33, 87, 94, 100, 103, 107, ll4, 115

Adiustment (to FEnvironment): &, 10, 12, 13, 32, 39, 44, 4o, 490 50, 50
57, 059, 68, 79, 83, 84, 86, 89, 90, 91, 96, 99, 101, L02, 11,
113, 120, 124, 126, 128, 129, 13N

Administrative Concerns: 45, 69, 130

Adult Basic Education: 27

Afrective Behavior: 70, 104, 112, 125, 131

African Fducation; African Culture: 54, 85, 104, 121

)

American Education in Cross-Cultural Perspective: [h, 54, 55, M1,
H7, AT, RO, 93, 1N5, 111, 124, 126

Arerican .{(Mainstream) Culture: 25, 26, 56, 44, 45, 77, 110, 112, 11A

American Students Abroad: 5, 6, 17, 50, 7¢&, 109, 113, 117, 120

Anish and Hutteritoes: 111 -

Anzlo or Mainstream Teachers in Foreign or Culturallv Different Schools:
13, 37, 38, 45, 46, 56, A6, 74, 81, 85, 31, 93, 67, 104, 105, 110,
111, L22, '23, 124, 126, 128, 129, i31

Anglos: Anglo-Americans: 25, 50, 58, 67, 11., 116, 117, 123, 12¢

Arabs; Arab Culture: 4%, 87, 88
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Asians: Asian~Americans: 15, 16, 57, by

Assessment/Diarnostic Strategies: 25, 36, £, 82, 93, 07, 112, 15]
Auvdiovisual Materials, Use of: 2, 113, 114, 121

Australia; Australians: 57

Behavioral Stvles/Patterns: 45, 52, 76, 93, 1006, 112, 119, 124, 171
dicognitive/Bicultural NDevelomnent: 27, 48, 93, 97, 128

Hiolouivnl Rhvthms; Interactional Rhvthms: 21, 22, 51, 79

Blacks: 45, A4, 74, 79, 89, lll'

British Education:; British Culgﬁre: 85, 86

Canada, Canadians: 48, 111, 126, 127

8%
ro

Chanwt Chanze Agents: 16, 56, 65, A0, 111, 114, 118, 121, 1.
123, 126, 128, 129, 130

Cherokees: 37, 38, 118

r 7

Child Rearing Practices: Socialization: 25, 30, 11, 32, 47 6HhA,
M, 9L, 93, 112

Children of Expatriates: 120
7

fhinese; Chinese-Americans: 57, 89, 1N8

Classroom Participation/Communication: 13, 18, 19, 20, 21, 2 30,

7
Y1, 37, A8, 45, A6, 47, 54, 73, 74, 77, 79, 81, 91, 03, a6,
97, 104, 110, 111, 112, 122, 126, 120, 130, 131
Classroom Structure/Environment: 20, 39, 54, 126

Covnitive Processes/Styles: 25, 36, 85, 9 93, 104, 1.4, 119

Collese & Universite Students: 8, 10, 26, 40, 50, 57, 72, 83, 84,
92, 99, 101, 102, 1173, 117

Cormnitv-School Relationashin: 16, 30, 31,
Vo6, 127, 130

Concept Formation: Y6, Hr), 121

Counceline, Cross=Caltural: 35, 75, B0, g0

1



Creativityv; Creative Activities: 100

Cross—Culgural Training/Orientat.on: S5, 6. 17, 44, 49, 52, 50, &0,
74, 98, 110, 109, 113, 114 119, 125

Cultural Imperialism in Ameriran Schools: 38, 56, 63, 79, 80, 93, 111,
118, 127, 123, 124, 130

Culturally Democratic Education: 77, 93, 97, 131

"Culture Assimilator’ Training Method: 76, 100, 109, 119

quturc of the School: A9, 79, 91, 111, 112, 124, 126, 131

fultvre Shock; Culture Fatigue: 3, 13, 27, 31, 39, 45, 46, SO, 52
95, 98, 100, 120

¥
Curriculum Development: 2, 4, 11, 14, °0, 24, 34, 21, 2, 43, 97,
126

NDiscinline; Discipline Policv: 45, 79, 97, 124

Discriminatorv Attitudes (Social): 63, 79, 107, 112, 115, 122, 123,
130, 131

Drama; '"Mini-Dramas': 76, %6, 109
Dropout Attitudes: 124

Flementary School Students (Grades 1-6): 120 32, 58, 82, a1. 92, 93,
112, 126

Elementary School Teachers: 112, 126
Empathv; Isomorphic Attribution: 76, 88, 109, 113, 119, 1131
Fskimos (Alaskan Natives): 56, 96

Frhnlcity: Ethnic Factors: 1, 18, 42, 46, 63, 74, 90, 973, 94, 111,
118, 123, 127, 129, 130, 131

’

Fthnocentrism and Stercotyping: 30, 31, 32, 15, 48, 75, 79, 87, 94,
100, 107, 108, 1t2, 113, 117, 122, 127, 131

Fuperiential Learning Mothods/Activities: 5, 6, 33, 42, 65, 100,
103,115, 129

Family ITafluence: 25, 30, 31, 32, 47, 67, R6, 111, t12, 1200 1131



Field Yenendence/Irdependence: 36, 93, 114

)

Forvian Exchanee Stidents (in American Schools): b, 8, 10, 17, 26,

)

44,050, AN, A2 A8, 72, 83, 84, G2, aq. 101, 10>

Forviun Student Advising/aAdvisors: 44, 3G, A0, 62, %4, 90, on, 1nl,
tnz, 114

Forein Stulents as Instructors of American Students: hn, av
Prench, “heakers of: 48, 127
Girted & Talented: 17
Cuides to the USA for Toreign Students: 26
/

Hawaiian Natives: 47

. 96

wl

High School Students (Grades 10-12): 4
Hizh School Teachers: 45

ldentity, Fducational Impact on Cultural: 15, 16, 32, 56, 03, 70,
77,79, 91, 93, a4, 97, 111, 120, 112, 124, 127, 128, 129, 1730, 131

Immivrants & Migrants: 12, 27, 30, 31, 32, 35, 62, 86, 127, 130

Indians, American (Native americans): 15, 23, 37, 38, ~, ARG, T,
RG, 9, 111, 118, 122, 123, 124, 126, 128, 129

Inmdians, Asian (People from India): 16, 40, 57, 72, 8A

Intercultural Programs and Courses: 4, 11, 14, 43, A0, 6]

Intereenerational Differences; Age Differences: 32, 58, 70, 102

[nternational Fduacation: 16, 40, 54, 57, 85, 105, 121

Interpersonal Relations Across Culturcy: b, 10, 1Y, 20, 22, 3%, 40,
B0 A0, A, A9 50, 51, 52, 57, 74, 76, 79, 84, 90, al, a3, 94,

103, 106, 116, 117, 119, 125, 126, 128, 131

Introductory Peadings on Cross=Cultural Communication: 1, 29, 51,
70, 75, 95, 106

Fraliang; ITtalian-Americancs: b, 40

Financesey Tapanesc-Americans: 10
2
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Kwakiutl: 126

“Junior High School Students (Grades 7-9): 14, 58, 124

N

AN
Lakeling (of Persons): 79, 108, 112, 113, 122

AN

l.anguage Teaching, Cultural Concerns Related to: 9, 17, 24, 137, 48,
6N\ 62, 65, 71, 76, 85, 93, 97, 100, 109, 128, 130

AN

Latin Americans; South Americans: 50, 109

Learning Activities (Cognitive, Non-Experiential): 14, 20, 41, 43,
53, 65, 76, 77, 87, 88, 100, 107, 108, 109

Learning Processes/Styles: 15, 25, 27, 36, A6, 91, 93, 126, 131
Malava:; Malaysians: ™ 57

“ewicans: Mexican-Amerticans: 7, 8, 15, 35, 58, 63, 64, 73, 81, 30,
93, 128, 129, 130

fultinational Businesses: 17

\.
viational Origin as a Factor in® Fxchange Student Adjustment: 40, 44,
57, 83, 84, 99, 101 '

Navajos: 66, 128, 129 ™
Vonverbal Communication (Body Languagé\; 3, 11, 21, 22, 28, 44, 51,
79, 94, 106, 125, 131 R

AN

Paralinvuistics: 28, 79, 131
Parent-School Pelationship: 30, 31, 32, 97, 1M, 127
Piace Corps: 50

Perception (Use of the Five Senses): 29, Ah, B7, 94, 107, 113, 114,
116, 121

Prreonal ity & Fmotional Factors: 12, 52, 99, '0A, 112, 117",\\1’%1
Pilipinos: 1h, 48, 105

Poverts Traits: DAL 30, 45, 75, 1R

Proachool Students (Grades N-K):o 2]

Prosram Fyaluat ion Methods: 17, A2, 6o 6HR
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Prosram Plans/Descriptions: 14, 17, 42, 43, L4, AD, AL, 68, 92, Gl
Puchlos (lative Americans): 108, 10y
Pauerto Ricans: 12, 30, A4, 98

Race Relarions: L, 21, 41, A5, 73, 74, 79
Reading, Caltural Influences on: 79, 32, 85, 96

Readinus, Collected (Anthologios): 15, 30, 40, 43, A6, 50, A0, 61,
A2, A4, 71, Ra, 90, 125, 127

Re=Fntry Problems: 8, 60, 120

Research Methodolagy: 7, 31, YA, 52, 35, 58 AO, 74
1o, 113, 123, 131

Rescareh teeds/Prioritics: 79
Research Projects/Findings, Reports of: 7, 8, 10, 12, 21, 25, 30,
31, 32, 37, 38, 40, 47, 48, 50, 58, A7, 72, 7
9%, 96, 101, 102, 111, 112, 117, 126, 130, 173

Reserach Reviews; Literature Reviews: 23, 39, 40, 51, 79, 83, 111,
119, 129

Resource Muides: 2, 4, 11, 12, 34, 42, 55, 64, 78, 87, 03, 10n, 128
Rural-Urban Differences: 105, 111, 118
1

Scandinavia; Scandinaviansg: 67, 99, 102

Selt=Concenty Self-=Fsteem: 7. 32, 77, 79, 99, 10A, 112, 116, 122,
124, 127 1 30)

Simotation Games: 13, 103, 0115, 125

Stowas 370 112, 123, 124

Social Class & Sociocconomic Fiactors: L T N S I T
T, 79, Ke, 10, 1o, 11, 118

Social Worker Training: 98

Sociocultaral Patterng: Ly, 76, 40, B L L T 1 S Y O T o
DL N 96 9T 100, 109, TG, 10AL 126, 1200 130, 13

3

Strengthe of colearable Diticrent Children: O A I D L T
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Student Attitudes: 14, 45, 79, 87, 97, 99, 101, 102, 108, 112, 1173,
117, 120, 124, 126, 131

Student Exchanges Not Involving the USA: 40, 57

Stident-School Relationship: 15, 30, 31, 132, 39, 47, 56, 58, A7,
91, 93, 96, 97, 111, 124, 126, 130, 1131

Studv Guides, Cross-Cultural: 34, 95, 97

Teacher Attitudes: 13, 37, 38, 45, 79, 81, 105, 111, 122, 123, 120]
130 131

Teacher Behavior: 37, 38, 45, 46, 79, 81, 93, 97, 112, 126, 129, 1130

Teacher Education (Inservice & Preservice): 7, 12, 4, 17, 18, 20,
28, 37, 42, 45, 4A, 53, 60, A4, 65, A9, 71, 73, 77, 78, 39, 97,
112, 128, 131

Teacher-Student Relationship: 1, 13, 18, 19, 37, 38, 45, 65, 66, 73,
74, 75,77, 79, 81, 91, 92, 93, 97, 110, 111, 112, 126, 130, 13!

Teacher Culture, Techniques for: 2, 14, 33, 43, 44, 71, 76, 87, 88,
92, 95, 100, 103, 107, 109, 113, 114, 115, 125

Teaching Methods/Skills: o, 13, 18, 19, 20, 38, 41, 45, 46, A9, 75,
9%, 100

Testing; Test Bias: 273, 25, 36, 79, 82, 90, 97, 190

Values: 11, 13, 15, 32, 43, 44, 45, &7, 50, 56, 70, 77, 79, 80, &°.
98, Q0, 93, 94, 97, 110, 111, 1i2, 1lh, 124, 125, 126, 130, 1..

Yarm Sprinegs (Native American Tribal Croup): 91



